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			Praise for The Feedback Pendulum 

			‘Feedback is an essential topic for every teacher and school leader. It can impact positively or negatively on pupils’ learning and on teachers’ workloads. Too often though, schools are prone to damaging feedback fads. Perhaps the truth of these fads is that school teachers and leaders are uncertain about what feedback really means. Chiles’ book is a helpful, pragmatic antidote to those all-too-common feedback fads. It synthesises a range of interesting evidence, voices from leaders and teachers, alongside practical approaches, to build a rich picture of what makes for effective feedback. As such, it provides vital food for thought for teachers and leaders of all stripes.’ 

			Alex Quigley, teacher and blogger 

			‘In The Feedback Pendulum, Michael Chiles provides insights and examples for tackling the fact that feedback, as we all know, does not always have the desired impact. This thought-provoking, practical book helps us get there. It is time, colleagues, to tackle head on the ghastliness and laziness of generic feedback. It is time to get shot of quality assurance that relies on book scrutiny and the amount of marking in pupils’ books. It is time to have proper conversations about the power of feedback to improve the work of pupils and professionals: The Feedback Pendulum is a great starting point.’

			Mary Myatt, education adviser, author and speaker

			I loved reading this book. As Chris Moyse reminds us in his excellent foreword, the problem with feedback is that it doesn’t always have the desired impact and all too often lands badly. This book is the perfect antidote. In recognising the importance of feedback, raising all the right questions and challenging our commonly held assumptions, it offers practical and evidence-informed solutions for how we can offer really effective feedback to pupils, teachers and parents. I love the spotlight case studies he has included from those working on the front line that really bring his ideas to life. Michael Chiles calls this book his feedback manifesto. If he were standing for election on this platform, he would certainly get my vote. I highly recommend this book – it has everything schools need to really make feedback a positive difference for pupils, which in the end is all that matters.’

			Andy Buck, author and founder of Leadership Matters

			Michael lifts the lid on feedback in a way that is simply superb and has never been attempted or achieved within any educational book before. With a forensic study of the way in which we use feedback at every layer of our profession, Michael reveals exactly how much of our most meaningful work relies upon the mechanism of feedback before offering an astute set of principles which will ensure teachers place feedback at the heart of all that they do. This book is set to be a key text for teachers to really get to grips with the relationship we have with feedback in schools, and I’m really excited to see what happens next.

			 Kat Howard, author and founder of @LitdriveUK
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			Foreword by Chris Moyse

			‘I did then what I knew how to do. Now that I know better, I do better.’ – Maya Angelou

			Our lives are awash with feedback. In the broadest sense it includes any information you receive about yourself, how we learn about ourselves from our experiences and from other people. We have all been rated and graded, criticised and praised. As children we received frequent feedback from our teachers, our parents and maybe our siblings too. Not always positive feedback either. As adults we are constantly receiving feedback from friends, partners, family members and parents. Even strangers provide us with feedback; I receive feedback on my driving almost daily! However, if we are genuinely serious about getting better then we definitely need it. Feedback, therefore, is more than just useful – it’s essential. It’s hard to get motivated and difficult to stay motivated when you are unsure if you’re on the right track. So giving clear, specific and frequent feedback is one of the most important responsibilities of any teacher, leader or manager.

			It would seem that feedback is one of the few things in education that most people agree is important and worthwhile. The consensus from extensive research into its effect is that giving feedback has great benefits. The Education Endowment Foundation describe it as having ‘high impact for very low cost, based on moderate evidence’. But giving feedback may not be as straightforward as we think. While there’s certainly a great deal of research evidence on the effectiveness of feedback with some studies tending to show high effects on learning, there have been various studies which show a lower impact.1

			So feedback does seem to have a very wide range of effects. Therefore, it is important to understand the potential benefits and the possible limitations of feedback as a classroom approach. This essential and thoroughly researched book provides exactly that required insight into the evidence surrounding its use in our classrooms and how we might utilise feedback with much greater effect. It is definitely worth thinking harder about exactly what we mean by feedback and this extensive guide provides us all with a golden opportunity to do just that.

			As teachers, we are also receivers of feedback as well as givers. Feedback awaits us on a lesson by lesson basis, usually from the students we teach but also from peers and managers. It does not matter if we like it or not, we are always on the receiving end of feedback, whether it be good or bad, constructive and useful or ill-informed and unhelpful. It is feedback to teachers that interests me the most as my daily role focuses on helping teachers become even better and, of course, feedback is crucial to that process. 

			The problem with feedback is that it doesn’t always have the desired impact and all too often lands badly. As teachers, despite giving frequent feedback to our students, we generally don’t like providing our peers with feedback especially if it requires a difficult or challenging discussion and, on the whole, we aren’t always keen to receive it ourselves either. When we give feedback to our colleagues we often notice that they aren’t very good at receiving it. But when we receive feedback from someone else, we often notice that they aren’t very good at giving it!

			Of course, we can train our teachers and leaders to give feedback far more effectively and far more often. That’s relatively easy to do. But improving the skills of the giver won’t achieve much if the receiver of the feedback is unable to absorb what is being said or is even unwilling to take the feedback. So becoming a better receiver is key. In a professional conversation it is the receiver who controls whether feedback is taken on, made sense of or brings about change. Therefore, we need to stop seeing feedback as something that is just given and focus much more on our ability to take it and use it. If the receiver is unwilling to receive the feedback, then it is highly unlikely that even the most skilful delivery will make a difference. So we will need to understand the barriers we have to it and have strategies to recognise, manage and overcome our resistance. Getting better at receiving feedback starts with understanding and managing the feelings we have when we get it.

			Receiving feedback is hard. We want to grow, learn and flourish but we also have a longing to be accepted for who we are. As a result, even a relatively small suggestion can leave us feeling angry, dismissive, anxious or, at worst, threatened by the whole process. However, the good news is that receiving feedback well is a skill and with some careful thought, practise and application, we can get better at it. Being good at receiving feedback allows us to get better at our job. We, of course, need to understand how to give feedback better and one of the best ways to improve our ability to do so is to understand the agony of receiving it. Then we can embrace it and see it as an opportunity to further grow and develop. 

			This comprehensive and thoroughly researched guide to feedback will provide you with an opportunity to reflect on just how effectively you provide feedback to students and colleagues, providing you with a plethora of ideas and strategies to do so with even greater effect. But, remember, focus on the receiving just as much as the giving as learning is a shared responsibility but in the end it comes down to you.

			Chris Moyse, Head of Staff Development at Bridgwater and Taunton College Trust and Managing Director of TLC Education Services Limited

			

			
				
					1 Kluger, A. N. and DeNisi, A. (1996) ‘The effects of feedback interventions on performance: A historical review, a meta-analysis, and a preliminary feedback intervention theory’, Psychological Bulletin 119 (2) pp. 254-284.
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