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About the course



How to use this book

This book is designed to be used alongside class teaching and your wider reading. It aims to introduce the big ethical topics covered by the specification, which is a broad introduction to the subject of ethics and religion.

Each chapter begins with a ‘way in’ to the topic and prints the relevant part of the specification. Then there follows a series of double page spreads that explore at least one big question that you need to study for your A or AS Level exam. Remember that if a word is found on the specification then it can turn up in a question. Make sure you are clear on every word and phrase before you go into the exam.

It is sometimes tempting to focus all your learning on knowing different facts but 60 per cent of your assessment will come from your ability to analyse and evaluate a particular question. This book aims to keep you focused on that skill and to provide you with enough knowledge, rather than swamping you with it.

At the end of each double page there is a set of questions. The Core questions test your engagement with the material in that section. The Stretch questions require you to think outside the box a bit and sometimes to do some further research, usually using the internet. The Challenge questions take you beyond the specification and help you to think more about the place of the topic in the context of ethics as a whole.

Each chapter ends with a review section, some further whole topic questions, including more extension material and a debate you might hold as a class, and then a focus on one aspect of essay-writing skills.



How to study this course

The most important thing to do is to engage with the material you cover in class! Ask questions, listen to your classmates (and the teacher!) and make excellent notes (in your own words so that you ‘own’ the material). Outside of class, look up anything you’ve found tricky in class and don’t be afraid of being interested by a topic and just reading more widely, whether it is a book from the library or on the internet. Just be careful with websites and make sure you understand who wrote the material – some websites are written by religious believers or others who are arguing strongly for a given point of view and some A Level websites are written by students, rather than teachers or experts in the topic.

The most important thing you must do is to write essays. You will be assessed purely by essay in the final exams and you need to practise these as a skill, much like you would a musical instrument. Put all your effort into your essays and when you get them returned, reflect on what you can do next time. Don’t just read the teacher’s comments and put them away but use the feedback to set yourself a target – something specific to improve on in the next essay. Each chapter has a ‘Get practising’ section at the end that will give you an insight into essay skills.

Finally, make sure you enjoy the course! Some topics will engage you more than others but choosing to study A Levels is a positive choice and the course should be filled with lots of fun.



Assessment

OCR Religious Studies assesses you across two ‘Assessment Objectives’:


	•  AO1 – knowledge and understanding – the facts needed to be able to engage with the topics (40% of the marks)

	•  AO2 – analysis and evaluation – making those facts your own and being able to think critically about them (60% of the marks).



All essays will be given a mark for each of these AOs separately, but you need to practise writing essays that combine the two throughout the essay – your teacher will give you support in structuring these.


Assessment Objective 1: Knowledge and understanding

Marks for AO1 come from being able to select the right information which contributes to your answering of the question. The best essays come from being precise in the information (not waffly) and making sure that everything is explained concisely – i.e. you write enough and not everything you know about a topic. Show the examiner that you are in control.



Assessment Objective 2: Analysis and evaluation

At AO2, you are arguing to explore all sides of a question. Often this will be points for and against but the highest marks come from those candidates who understand that all strengths and weaknesses themselves have advantages and disadvantages. Never leave an argument hanging in an essay, unexplored.

See overleaf for the mark scheme criteria for AO1 and AO2.

OCR A Level Religious Studies: OCR maintains the qualification specification on the OCR website. You should always check for the latest version and any updates. https://www.ocr.org.uk/qualifications/as-and-a-level/religious-studies-h173-h573-from-2016/




	Level
	AO1 mark scheme description





	6
(14–16)

	
An excellent demonstration of knowledge and understanding in response to the question:


	•  fully comprehends the demands of, and focusses on, the question throughout

	•  excellent selection of relevant material which is skilfully used

	•  accurate and highly detailed knowledge which demonstrates deep understanding through a complex and nuanced approach to the material used

	•  thorough, accurate and precise use of technical terms and vocabulary in context

	•  extensive range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding.






	5
(11–13)

(AS: 13–15)

	
A very good demonstration of knowledge and understanding in response to the question:


	•  focuses on the precise question throughout

	•  very good selection of relevant material which is used appropriately

	•  accurate and detailed knowledge which demonstrates very good understanding through either the breadth or depth of material used

	•  accurate and appropriate use of technical terms and subject vocabulary

	•  a very good range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding.






	4
(8–10)

(AS: 10–12)

	
A good demonstration of knowledge and understanding in response to the question:


	•  addresses the question well

	•  good selection of relevant material, used appropriately on the whole

	•  mostly accurate knowledge which demonstrates good understanding of the material used, which should have reasonable amounts of depth or breadth

	•  mostly accurate and appropriate use of technical terms and subject vocabulary

	•  a good range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding.






	3
(5–7)

(AS: 7–9)

	
A satisfactory demonstration of knowledge and understanding in response to the question:


	•  generally addresses the question

	•  mostly sound selection of mostly relevant material

	•  some accurate knowledge which demonstrates sound understanding through the material used, which might however be lacking in depth or breadth

	•  generally appropriate use of technical terms and subject vocabulary

	•  a satisfactory range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding with only partial success.






	2
(3–4)

(AS: 4–6)

	
A basic demonstration of knowledge and understanding in response to the question:


	•  might address the general topic rather than the question directly

	•  limited selection of partially relevant material

	•  some accurate, but limited, knowledge which demonstrates partial understanding

	•  some accurate, but limited, use of technical terms and appropriate subject vocabulary

	•  a limited range of scholarly views, academic approaches, and/or sources of wisdom and authority are used to demonstrate knowledge and understanding with little success.






	1
(1–2)

(AS: 1–3)

	
A weak demonstration of knowledge and understanding in response to the question:


	•  almost completely ignores the question

	•  very little relevant material selected

	•  knowledge very limited, demonstrating little understanding

	•  very little use of technical terms or subject vocabulary

	•  very little or no use of scholarly views, academic approaches and/or sources of wisdom and authority to demonstrate knowledge and understanding.






	0(0)
	
No creditworthy response.









	Level
	AO2 mark scheme description





	6
(21–24)

	
An excellent demonstration of analysis and evaluation in response to the question:


	•  excellent, clear and successful argument

	•  confident and insightful critical analysis and detailed evaluation of the issue

	•  views skilfully and clearly stated, coherently developed and justified

	•  answers the question set precisely throughout

	•  thorough, accurate and precise use of technical terms and vocabulary in context

	•  extensive range of scholarly views, academic approaches and sources of wisdom and authority used to support analysis and evaluation.



Assessment of Extended Response: There is an excellent line of reasoning, well-developed and sustained, which is coherent, relevant and logically structured.




	5
(17–20)

(AS: 13–15)

	
A very good demonstration of analysis and evaluation in response to the question:


	•  clear argument which is mostly successful

	•  successful and clear analysis and evaluation

	•  views very well stated, coherently developed and justified

	•  answers the question set competently

	•  accurate and appropriate use of technical terms and subject vocabulary

	•  a very good range of scholarly views, academic approaches and sources of wisdom and authority used to support analysis and evaluation.



Assessment of Extended Response: There is a well-developed and sustained line of reasoning which is coherent, relevant and logically structured.




	4
(13–16)

(AS: 10–12)

	
A good demonstration of analysis and evaluation in response to the question:


	•  argument is generally successful and clear

	•  generally successful analysis and evaluation

	•  views well stated, with some development and justification

	•  answers the question set well

	•  mostly accurate and appropriate use of technical terms and subject vocabulary

	•  a good range of scholarly views, academic approaches and sources of wisdom and authority are used to support analysis and evaluation.



Assessment of Extended Response: There is a well–developed line of reasoning which is clear, relevant and logically structured.




	3
(9–12)

(AS: 7–9)

	
A satisfactory demonstration of analysis and/evaluation in response to the question:


	•  some successful argument

	•  partially successful analysis and evaluation

	•  views asserted but often not fully justified

	•  mostly answers the set question

	•  generally appropriate use of technical terms and subject vocabulary

	•  a satisfactory range of scholarly views, academic approaches and sources of wisdom and authority are used to support analysis and evaluation with only partial success.



Assessment of Extended Response: There is a line of reasoning presented which is mostly relevant and which has some structure.




	2
(5–8)

(AS: 4–6)

	
A basic demonstration of analysis and evaluation in response to the question:


	•  some argument attempted, not always successful

	•  little successful analysis and evaluation

	•  views asserted but with little justification

	•  only partially answers the question

	•  some accurate, but limited, use of technical terms and appropriate subject vocabulary

	•  a limited range of scholarly views, academic approaches and sources of wisdom and authority are used to support analysis and evaluation with little success.



Assessment of Extended Response: There is a line of reasoning which has some relevance and which is presented with limited structure.




	1
(1–4)

(AS: 1–3)

	
A weak demonstration of analysis and evaluation in response to the question:


	•  very little argument attempted

	•  very little successful analysis and evaluation

	•  views asserted with very little justification

	•  unsuccessful in answering the question

	•  very little use of technical terms or subject vocabulary

	•  very little or no use of scholarly views, academic approaches and sources of wisdom and authority to support analysis and evaluation.



Assessment of Extended Response: The information is communicated in a basic/unstructured way.




	0(0)
	
No creditworthy response.









The exam

If you are studying the full A Level then you will sit three exams at the end of the course – one in Philosophy, one in Ethics and one in the religion you are studying. Each exam will give you four questions and you need to choose three – this means the best advice is that it is not possible to drop a topic as sometimes you end up talking about more than one topic in an essay. The exams are two hours long and so each essay has 40 minutes – two minutes to plan, three minutes for your introduction, four chunky paragraphs and about three minutes for the conclusion.

If you are studying for the AS Level then each of your three exams will be 1 hour 15 minutes with just over 35 minutes for each essay.



Revision

Revising for an exam is a personal thing and you will know from your GCSEs what has worked for you – some people prefer words, some mind maps, some flash cards and so on. However, don’t forget that you will be dealing with a vast quantity of information compared to your GCSEs over more than one subject area and so the techniques you used at GCSE won’t necessarily be the right ones to use at this level. Use every opportunity to get your revision notes sorted out before the actual exam year – your internal mock exams, your class tests and so on. The more you have done through the course, the easier you will find those final exams. Ultimately, when you get to the exams, you do not want to be picking up these textbooks again! You want all you need to be in one set of organised notes so that you can keep calm and focused as you commit them to memory.

Remember even during revision that you must keep the focus on AO2. Some students find it helpful to learn material by starting with strengths and weaknesses of areas and moving from there onto the core AO1 knowledge.



Further reading

The same author team have published other books you might find helpful in your course. There are workbooks published for each of the three papers with questions to help you structure your thought for each topic. The My Revision Notes series of A Level revision guides written for this OCR course condense the information from the course even further. Also, the book Aiming for an A in A-level Religious Studies can guide you through the course and give you study skill ideas and essay technique suggestions. All these books can be found on the Hodder website, www.hoddereducation.co.uk.
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Gain an overview of key debates and terms within ethics.
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[image: ] Starter

On a copy of the diagram below, sort the following actions: giving to charity; murder; going for a walk; fox hunting; telling lies; keeping promises; kindness; singing a song; torturing people; stealing.

Compare your answers to those given by a classmate.

Are there any that you disagree on?

Are there any that do not fit in any of the three sections?
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What is ethics?

Ethics can be defined as the branch of knowledge that deals with moral principles; it is the study of the moral principles that govern how we act or behave. As we saw in the Starter activity, there are many things we do that are not governed by ethics – our eating, walking and conversations are not usually subject to the categories of right and wrong. Ethics is about those actions or behaviours where the categories of right and wrong may be applied.

It is worth noting that ethics is not the same as study of law. While murder is both morally and legally wrong, telling a lie in most circumstances is not against the law, but could be viewed as morally wrong. Equally, there may be occasions where someone may argue that the law is wrong and there is a moral duty to disobey it, for example during civil rights protests on racial equality.

Ethics is not the same as customs and culture. There are different customs for how we greet others (a kiss on the cheek or a handshake, for example), but to fail to shake hands with someone is not usually seen as morally wrong.



Types of ethical questions

There are three main levels of ethical questions.
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Meta-ethics: From the Greek ‘meta’, meaning above and beyond. The study of the meaning of ethical concepts, e.g. what does ‘good’ mean? Does it actually exist?

Normative ethics: Considers ethical theories that give advice on how we ought to behave.

Applied ethics: Discusses specific problems in ethics, e.g. whether euthanasia should be permitted.
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	•  Chapters 1–4 of this book examine normative ethics. The theories of natural law, situation ethics, Kantian ethics and utilitarianism all aim to provide general guidance and rules on how to act.

	•  Chapters 5, 6 and 9 examine three issues in applied ethics: euthanasia, business ethics and sexual ethics. Each of these topics considers how the normative theories might help to solve the issues.

	•  Chapter 7 considers meta-ethics, and Chapter 8 examines the issue of conscience – a consideration that might affect ethical discussion at each of the three levels of questioning.





Approaches to normative ethics

In normative ethics, theories are often characterised as being absolutist or relativist. An absolutist believes that moral rules are fixed and apply at all times and in all places. A relativist believes that moral rules are not fixed, but are instead dependent on situation or culture.

Ethical theories can also be characterised as deontological or teleological. A deontological ethic concentrates on whether the action itself is good, for example is it right or wrong to steal? A teleological ethic judges the rightness of an action by its consequence, for example it may be acceptable to steal if your family is starving.
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Absolutism In ethics, the idea that right and wrong is fixed at all times and for all people

Relativism The idea that what is right or wrong is not fixed, but is dependent on situation or culture

Deontological An ethic that is focused on the rightness or wrongness of the action itself, often using the idea of duty

Teleological The idea that goodness is determined by the outcome of an action
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Typically, natural law and Kantian ethics are absolutist and deontological. Utilitarianism and situation ethics are relativist and teleological. However, the division of ethical theories into deontological and teleological is a generalisation. The desire to put labels on to theories and categorise them into neat boxes is largely a twentieth-century development. It is entirely possible to argue that natural law is teleological and that rule utilitarianism is not completely relativist.
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Core


	1  What is the key difference between absolute and relative ethics?

	2  What is the key difference between deontological and teleological ethics?

	3  What is the difference between normative ethics and meta-ethics?



Stretch


	4  In the Ring of Gyges example, Plato argues that it is important to do the right thing even if we could get away with doing the wrong thing.
Write a paragraph assessing whether he is right. What do you think and why?


	5  A law student says, ‘There is no need to study ethics, we have the law to tell us what is right and wrong.’ How would you answer them?



Challenge


	6  Choose one of the thinkers on the ethics timeline and research their views. As a class you could research different thinkers and briefly present their ideas. This will introduce some of the thinkers you will meet during this topic and provide some context and background on their ideas.
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