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How to use this book


This book is focused on helping you build and develop your skills in textual analysis. The main literary genres will be covered, as well as many of the most common non-literary text types. You will have the opportunity to examine texts or extracts which focus on certain literary aspects and conventions of these text types. Some of the non-literary texts that are included have appeared on past exam papers, so the book also serves as an anthology of the types of texts that you may encounter in your final examination.

The main focus of this book is on developing your skills in unseen textual analysis, which is the basis of Paper 1; however, many of the activities are also applicable to the texts that you will be studying within the classroom. Therefore, the skills targeted here can be applied in a variety of contexts. The book is designed to be used independently by students or in a more guided teacher-led approach.


Features of this book

There are some features you should look for throughout the book to help with your understanding of textual analysis.
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KEY TERMS

These are highlighted to give you access to vocabulary you need for each topic. These terms are also included in the glossary.
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TECHNIQUES, FEATURES AND TIPS

These boxes provide handy tips and guidance on how to identify features of a text.
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ACTIVITY

Activities are designed to test your understanding of each topic and provide practice to develop your skills for the exam.
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Using QR codes

Look out for the QR codes throughout the book. They are placed in the margin alongside weblinks for quick scanning (as shown in the list opposite).

To use the QR codes to access the web links you will need a QR code reader for your smartphone/tablet. There are many free readers available, depending on the device that you use. We have supplied some suggestions below, but this is not an exhaustive list and you should only download software compatible with your device and operating system. We do not endorse any of the third-party products listed and downloading them is at your own risk.


•  For iPhone/iPad, Qrafter – https://itunes.apple.com/us/app/qrafter-qr-code/id416098700?mt=8
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•  For Android, QR Droid – https://play.google.com/store/apps/details?id=la.droid.qr&hl=en
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•  For Blackberry, QR Code Scanner – https://appworld.blackberry.com/webstore/content/19908464/?lang=en
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•  For Windows/Symbian, Upcode – www.microsoft.com/en-gb/p/upcode/9nblggh081ps?rtc=1&activetab=pivot:overviewtab
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Notes on the activities

Remember that textual analysis is not a science. Interpretation is largely about developing a personal response to the text rather than arriving at a definitive answer, and therefore each interpretation may be slightly different. As long as your interpretation is supported by the language of the text, that is okay. The notes on the activities, which appear at the back of the book should not be viewed as conclusive; they are merely included to provide you with some possibilities of analysis and interpretation.
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1 What is textual analysis?



What is a text?

When you think of a text, you might think of something written. However, in the context of the Language A: Language and Literature course, a text is defined as anything from which information can be extracted, and includes the widest range of oral, written and visual materials present in society. This range will include single and multiple images with or without text, literary and non-literary written texts and extracts, media texts (for example, films), radio and television programmes and their scripts, and electronic texts that share aspects of a number of these areas (for example, video-sharing websites, web pages, SMS messages, blogs, wikis and tweets). Oral texts will include readings, speeches, broadcasts and transcriptions of recorded conversation.



What is textual analysis?

Analyse is one of the 18 IB Diploma Programme command terms, and it means to ‘break down in order to bring out the essential elements or structure. To identify parts and relationships, and to interpret information to reach conclusions.’ Textual analysis is the systematic examination of a text or aspect(s) of a text – a consideration of how the individual parts contribute to the whole. Textual analysis is not just about identifying what stylistic devices a writer uses; it is about exploring the effects of those devices. For example, does the use of a rhetorical device target a specific audience or suggest a specific purpose? Does the choice of a particular word evoke a certain mood or reflect the writer’s or speaker’s attitude? Textual analysis is about moving beyond the surface level of a text and exploring different layers of meaning which are created through language.
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KEY TERMS

Stylistic devices – tools that an author uses to achieve an intended effect, for example, metaphor or rhetoric.

Audience – the intended readership of a text.

Purpose – what the text sets out to achieve; why the text is created.

Mood – the feeling that is evoked in the reader (or audience) as a result of the tone that is set.
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Textual analysis is a skill that can be learned and developed. Students who are intimidated by the process often view a text as a puzzle that needs to be solved. Textual analysis is not about guessing what an author might have meant. Instead, it is about developing an appreciation for the thought and feeling expressed in a text, and this is achieved through an understanding and appreciation of the language of the text itself.


Analysing texts: Key considerations

You will encounter a wide variety of texts throughout your study of Language and Literature, each with their own unique characteristics. We will cover some of the most common texts and their key characteristics in the following chapters, but there are certain elements shared by all texts, literary or non-literary. You can consider these aspects ‘lenses’ through which to view texts.
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At all times, you should be asking yourself: how does the language of the text shape its meaning? This close examination of the text will allow you to move beyond a descriptive level to a more interpretive level.




Engaging with texts

In order to write convincingly about texts, you need to fully engage with them. This means actively reading, making notes, asking questions and developing a personal response to the text.

One of the best ways to engage with texts is to annotate as you read. Effective annotation is like having a dialogue with the text. You are noting down first impressions, posing questions and suggesting possible interpretations (which may or may not change as you read further – and as you read again).
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ANNOTATION TIPS


[image: ]  Do not try to underline or highlight everything. Focus on key words and phrases, especially those that seem to form a pattern. Look for semantic fields and lexical sets.

[image: ]  Focus on style, especially diction. Colour code your markings according to word type. For example, you could highlight persuasive language in blue, words that reflect tone in pink, words associated with a particular theme in green and examples of figurative language in orange.

[image: ]  Underline or highlight unfamiliar words or phrases. You will not have the benefit of a dictionary in the exam, but you can try to rely on context to help you work out meaning. Defining and learning the words in the texts you study in class will help you be better prepared for dealing with an unseen text; the bigger and more varied your vocabulary, the better reader you will be.

[image: ]  Try to sum up a section of the text in one or two sentences in the margin. Summarizing in your own words can help you reach a deeper understanding of the text.

[image: ]  Ask questions! If something confuses you, write it down in the margin of the text. Often the act of posing a question can help you work towards an understanding of the text; this is called interrogating the text. If you can’t work out the answer for yourself, having noted it in the margin means that it will be there for you to raise in a discussion with others.

[image: ]  You could use the Content/Context/Style and Structure framework to shape, or categorize, your annotations, if appropriate to the text type.

[image: ]  Ultimately, there is no right or wrong way to annotate a text. Annotation is about engagement, and everyone engages differently. This engagement will guide you towards a personal connection with, and interpretation of, the text.



[image: ]






[image: ]

KEY TERMS

Semantic fields – a collection of words or phrases that are related to each other in meaning and connotation, for example, safety, welcome, support, shelter, structure and warmth would all be part of the same semantic field in relation to the word home.

Lexical sets – a group of words that are related to each other in meaning, for example, leaf, green, trunk, bark and branch would all be part of the same lexical set in relation to the word ‘tree’.

Diction – the words chosen in a text.

Tone – the attitude of the writer or speaker towards his or her subject.

Figurative language – language that uses figures of speech, such as metaphors or symbols, to embellish meaning beyond the literal.
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Look at the following text that a student has annotated. This is an opinion piece from the UK’s The Guardian newspaper and is an example of the type of text you might encounter on Paper 1. Consider the student’s thinking process or the strategies that they have used. What seems to be the focus? As you read the text yourself, you may pick up on things that the student has seemingly missed. The point of annotation is not to cover everything but to make initial observations which can lead to further insights.
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ANNOTATION KEY


[image: ]  Pink: Colloquial language (casual, friendly tone is in contrast to the serious point the author is making).

[image: ]  Blue: Rhetorical questions.

[image: ]  Green: Enumeration (persuasive technique).

[image: ]  Yellow: Facts and figures (logos – see page 9 later in this chapter, and page 27 in Chapter 2).
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Another way of engaging with texts is through note taking. One method of organizing your notes is by using the Cornell Note-taking System, originally developed in the 1940s by Walter Pauk of Cornell University. A very basic template for Cornell Notes looks like this:


[image: ]

While this method may work best for more content-based subjects such as history or biology, it can easily be adapted to work for English Language and Literature. Consider the following as an example of how to format your notes on a text:


[image: ]

Instead of focusing the largest column on class notes, you could jot down your ideas while reading the text independently. What features do you notice? What questions arise? The left-hand column could be devoted to notes you take during class discussions on the text. Perhaps a classmate makes an interesting observation or inspires you to consider a text from a different point of view. Finally, the summary section could be a place for you to synthesize your independent notes with those you have taken during class.

Alternatively, you could format your notes using a three-column approach, as in the example below:
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It is worth noting that there are many apps available which make electronic note taking simple and straightforward. Research supports handwritten notes as the most effective way of remembering information, but you will need to find a method which works for you. As with annotation, there is no right or wrong way to take notes, but you will gain much more from note taking if you establish some sort of structure to your notes rather than randomly listing your observations as you read.



Assessment overview

Textual analysis is a key element of the Language A: Language and Literature course, and it features in each of the assessments, some more explicitly than others.


Paper 1

Paper 1 assesses your ability to independently analyse unseen texts under timed conditions. You will have 1 hour and 15 minutes at Standard Level (SL) or 2 hours and 15 minutes at Higher Level (HL) to write a guided textual analysis on one (SL) or two (HL) unseen (non-literary) texts. The texts will include guiding questions which will suggest a stylistic point of entry into each text. You are not expected to produce a fully-fledged guided textual analysis on all aspects of the text, but rather a more focused reading of the text or texts.

You will develop your skills in textual analysis throughout the Language A: Language and Literature course. Paper 1 is not connected to any one particular area of study, but is a holistic assessment of your ability to demonstrate an appreciation of how language and style shape meaning, which is one of the main aims of the course.



Paper 2

In Paper 2, you are required to compare and contrast two of the literary works you have studied in connection with one of a choice of four questions. Because you will not have access to the works that you choose to write about during the exam, you will not be expected to demonstrate the same level of close reading that you will for Paper 1. Your analysis may be broader in nature, as opposed to being focused on the specific language of the works, but you will still have to analyse certain aspects of the works, in relation to your chosen question. The International Baccalaureate Organization guide recommends preparing three works for the paper in conjunction and consultation with your teacher.



Higher Level essay

The Higher Level essay is a 1 200–1 500 word formal essay, following a line of inquiry of your own choice into one of the texts studied – literary or non-literary. You may choose to focus your inquiry through one of the critical lenses, or you may choose a specific literary feature such as characterization, narrative structure or symbol.



Individual oral

The internal assessment component of the course consists of a 15-minute individual oral (IO) exploring two of the texts (one literary and one non-literary) in relation to a global issue of your choice. The first ten minutes consists of your analysis of a chosen extract or extracts and the overall texts in connection with the chosen global issue. In the remaining five minutes, the teacher will ask you questions that will encourage further development, exploration or discussion. Many of the close-reading skills that you will have to demonstrate for Paper 1 will also be demonstrated here in the IO.



Learner portfolio

Although the learner portfolio (LP) is not formally assessed by the IB, it is a central element of the course and is instrumental in the preparation of all assessment components. The LP is a collection and selection of your work, including all sorts of tasks you might develop in your interaction with the texts and in your preparation of all assessment components. It consists not only of entries where you reflect on the texts studied, but also of all sorts of activities which you might engage in as you respond critically or creatively to the texts you read. This could include annotations, notes or other activities which show your active engagement with the texts. The LP can be paper, electronic or multi-modal.




Textual analysis and the approaches to learning

Throughout your Language A: Language and Literature course of study, you will have the opportunity to develop many of the approaches to learning (ATL) skills – both in and outside the classroom – in group and individual settings. Through the process of textual analysis, you will specifically develop your critical thinking and creative thinking skills, as outlined on the next page.




	Critical thinking skills
	How can students think critically?



	Gather and organize relevant information to formulate an argument.



	Evaluate evidence and arguments.



	Draw reasonable conclusions and generalizations.



	Consider ideas from multiple perspectives.



	Develop contrary or opposing arguments.



	Creative thinking skills
	How can students be creative?



	Generate novel ideas and consider new perspectives.



	Make unexpected or unusual connections between objects and/or ideas.



	Create original works and ideas; use existing works and ideas in new ways.



	Generate metaphors and analogies.







Conclusion

You may think that this book is only useful within the context of your English studies. However, the practice of textual analysis can have many wider-reaching benefits. Developing your analytical skills can increase your vocabulary, improve your verbal skills, critical thinking skills and memory function, encourage you to develop empathy and engagement with other art forms and help you become a better writer yourself.

The remaining chapters in this book will help you develop specific skills for interpreting different text types, as well as for writing about those text types for your IB assessments.
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