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Dedication

Keith Randell (1943–2002)

The Access to History series was conceived and developed by Keith, who created a series to ‘cater for students as they are, not as we might wish them to be’. He leaves a living legacy of a series that for over 20 years has provided a trusted, stimulating and well-loved accompaniment to post-16 study. Our aim with these new editions is to continue to offer students the best possible support for their studies.


Introduction

This book has been written primarily to support the study of the following course: OCR Unit Y319. Civil Rights in the USA 1865–1992.

The writers hope that student readers will regard the book not simply as an aid to better exam results, but as a study which is enjoyable in itself as an analysis of a very important theme in history.

About Unit Y319: Civil Rights in the USA 1865–1992

This unit considers the factors that helped and hindered the development of civil rights in the USA for African Americans, trade unions, Native Americans and women. It will consider how far these groups obtained civil rights in their political, social and economic spheres, and how and why progress varied over time. In particular, it will assess the roles of the civil rights groups and the federal and state governments in bringing about changes, as well as considering who opposed the changes and why.

You should be able to summarise developments by making links between events over the whole period (1865–1992). You will also need to identify and explain patterns of change and continuity and similarity and difference over the whole period before arriving at judgements based on your observations.

Below is a list of the main key topics you will study within the theme:


•  African Americans

•  Trade union and labour rights

•  Native American Indians

•  women.



There is also an in-depth analysis of the three interpretation depth studies:


•  Civil rights in the Gilded Age, c1875–c1895

•  The New Deal and civil rights

•  Malcolm X and Black Power.



The in-depth section will require you to apply your contextual knowledge to evaluate two interpretations and reach a supported judgement as to which one you consider to be the most valid.

How you will be assessed

This unit counts for 40 per cent of your overall marks of your final A level. The thematic and historical interpretations are assessed through two essays that cover at least 100 years, and one in-depth question based on two interpretations of a key event, individual or issue that forms a major part of the theme.

Examination questions

There will be two sections in the examination paper. Section A is the historical interpretations and Section B is the thematic essay.



	Section
	Requirements
	Example



	A: Historical interpretations (Depth Study)
	
•  Two interpretations about one of the depth studies

•  There is only one question that you have to answer. There is no choice. It is worth 30 marks



	Evaluate the interpretations in both of the passages and explain which you think is more convincing as an explanation. [30]
For example: ‘Evaluate the interpretations in both of the passages and explain which you think is more convincing as an explanation of the problems facing African Americans in the Gilded Age. [30]’




	B: Thematic essay
	
•  You will need to answer two out of a choice of three thematic essay questions

•  Each question is worth 25 marks



	Question stems include the following:

•  assess

•  to what extent/how far

•  how successful







A key to success for Section B is understanding what the command terms mean and what you have to do.



	Command term
	Description



	Assess
	Weigh up the relative importance of a range of themes and reach a supported judgement as to which is the most important across the whole period.



	To what extent/how far
	Consider the relative importance of the named issue or theme and weigh up its role by comparing it (comparative evaluation) with other issues or themes and reach a balanced judgement as to its relative importance across the whole period.



	How successful
	Consider a range of issues or themes and make a judgement as to how successful each was before reaching an overall judgement about success by comparing each issue or theme.




Answering the questions

The A level examination is two and a half hours long. Section A carries slightly more marks than each question in Section B and, therefore, particularly as you will need time to read the interpretations, it would be sensible to spend about one hour on Section A and 45 minutes on each essay in Section B. Before you start any of the questions, make a brief plan. Advice on planning both the historical interpretations question and the thematic essay is given on pages 61–2 and 65.

The answers you write will be marked against the relevant mark scheme. It would be useful to familiarise yourself with this before the examination so that you are aware of the criteria against which your work will be marked. Mark schemes offer guidance, but they cannot cover everything. If you write something that is relevant and accurate, but not in the mark scheme, you will gain credit for it. You will be rewarded for well-argued and supported responses that show evidence of synthesis across the period (see page 109). Marks will not be deducted for information that is incorrect, but you should remember that incorrect knowledge may undermine your argument.

Features of this book

The following explains the different features of this book and how they will help your study of the course.

Beginning of the book

Context

Starting a new course can be daunting if you are not familiar with the period or topic. This section outlines what you need to know about the beginning of the period and will set up some of the key themes. Reading this section will help you get up to speed on the content of the course.

Throughout the book

Key terms

You need to know these to gain an understanding of the period. The appropriate use of specific historical language in your essays will also help you improve the quality of your writing. Key terms are in boldface type the first time they appear in the book. They are defined in the margin and appear in the glossary at the end of the book.

Profiles

Some chapters contain profiles of important individuals. These include a brief biography and information about the importance and impact of the individual. This information can be very useful in understanding certain events and providing supporting evidence to your arguments.

Key debates

The key debates between historians will help you think about historical interpretations and understand the different points of view for a given historiographical debate.

Chapter summaries

These written summaries are intended to help you revise and consolidate your knowledge and understanding of the content.

Summary diagrams

These visual chapter summaries at the end of each section are useful for revision.

Refresher questions

The refresher questions are quick knowledge checks to make sure you have understood and remembered the material that is covered in the chapter.

End of the book

Timeline

Understanding chronology (the order in which events took place) is an essential part of history. Knowing the order of events is one thing, but it is also important to know how events relate to each other. This timeline will help you put events into context and will be helpful for quick reference or as a revision tool.

Glossary of terms

All key terms in the book are defined in the glossary.

Further reading

To achieve top marks in history, you will need to read beyond this textbook. This section contains a list of books and articles for you to explore. The list may also be helpful for an extended essay or piece of coursework.

Online extras

This new edition is accompanied by online material to support you in your study. Throughout the book you will find the online extras icon to prompt you to make use of the relevant online resources for your course. By going to www.hodderhistory.co.uk/accesstohistory/extras you will find the following:

Activity worksheets

These activities will help you develop the skills you need for the exam. The thinking that you do to complete the activities, and the notes you make from answering the questions, will prove valuable in your learning journey and helping you get the best grade possible. Your teacher may decide to print the entire series of worksheets to create an activity booklet to accompany the course. Alternatively they may be used as standalone activities for class work or homework. However, don’t hesitate to go online and print off a worksheet yourself to get the most from this book.

Who’s who

A level history covers a lot of key figures so it’s perfectly understandable if you find yourself confused by all the different names. This document organises the individuals mentioned throughout the book by categories so you know your Booker T. Washington from your George Washington!

Further research

While further reading of books and articles is helpful to achieve your best, there’s a wealth of material online, including useful websites, digital archives, and documentaries on YouTube. This page lists resources that may help further your understanding of the topic. It may also prove a valuable reference for research if you decide to choose this period for the coursework element of your course.


Context: the USA in 1865

To understand the progress of civil rights in the USA since 1865, it is necessary to know something of the background. The USA was a relatively new nation. It gained its independence from Britain in 1783 and in 1787 established a constitution, by which it is still governed. The USA is a republic, a state without a monarch, which made it unusual in the eighteenth century, and it was seen as an experiment in government. Initially, only the more prosperous citizens voted and took part in government, but in the 1830s the USA became more democratic. When divisions in the republic resulted in a bitter civil war from 1861 to 1865, many in Europe expected that the USA would cease to exist and that two separate nations would emerge in North America. But the union held, and was the basis for continued westward expansion and the emergence of the USA as a world superpower.

The government of the USA

In 1776, the thirteen colonies rebelled against Britain, the mother country since the sixteenth century, and declared themselves independent. The language of the Declaration of Independence of 1776 was striking:


We hold these truths to be self evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.



This was a very revolutionary idea – that people had the right to rebel against governments which ignored their rights – as it went against the idea that subjects had the duty to obey their rulers. The claim that all men were equal was a very strong statement in a period where there were widely accepted class divisions. However, the declaration was not really compatible with slavery (see page 2).

The separate colonies had come to together to fight Britain, but there was no certainty that a permanent new country would be formed. However, in 1787, Philadelphia hammered out a constitution which was eventually agreed to by the former colonies. This has endured to the present and is still the basis of US government.

Despite fears of repeating the ‘tyranny’ of the British government, an overall government under a president elected every four years was set up. This was called the federal government. The president chose its members, and its main responsibility was foreign affairs and defence, although it did have the right to take necessary measures on matters affecting all the colonies and to raise taxes. This executive branch was to be controlled by a series of ‘checks and balances’ to prevent presidents from having too much power.

All laws affecting the colonies had to be approved by a parliament. This consisted of two parts, the Senate and the House of Representatives, together making up Congress or the Legislature. The states were of different sizes in terms of both land and population. The Senate was made up of two senators from each state regardless of its size. So bigger states like Virginia elected the same number of senators as smaller states like Rhode Island. To balance the interests of the larger states, the House of Representatives consisted of elected members based on the population of the different states. The higher the population, the greater the number of representatives. Congress could block proposed laws, just as the president could also veto proposed laws. This ensured that no branch of the government could be too powerful.

Another check was the Supreme Court. This was the highest court in the land. Appointed by the president and approved by Congress, its members could rule that any law – whether initiated by the president or by Congress and even if agreed by both – could be stopped if it violated the constitution.

Initially, the new constitution was designed to protect the liberty of Americans but was not especially democratic. The right to vote was decided by the states, which also had their own elected governors and state assemblies or legislatures. Most restricted voting to richer males. Only later was the general principle of ‘one man, one vote’ adopted, and women did not vote nationally until 1920. So all people were not equal, and this was especially true of the slaves.

Slavery

The biggest problem that the first European settlers in the sixteenth and seventeenth centuries faced was that of labour. There were too few people to farm the considerable amount of land that was available to them. Attempts to force the Native Americans to work failed, and bringing in indentured labour – people from Britain bound by contracts to work as slaves – did not meet the demand. The solution from the early seventeenth century was to import slaves from Africa. There was a flourishing trade to provide slave labour for colonies in both North America and the Caribbean. Slavery was more widespread in the southern US colonies than those in the north, where the farmers often found forced labour unsuitable for their needs. In the South, where there were more cash crops like tobacco, rice, indigo and cotton, slave labour was used more often.

The picture of large slave plantations run by brutal overseers for the benefit of wealthy Southern planters was not accurate or typical in the early republic. Slaves were valuable and had to be looked after carefully. Most Southerners did not own slaves and smaller units of slave labour were more typical than big plantations.

The expansion of slavery

What transformed slavery was the expansion of cotton farming. Eli Whitney’s invention of a machine in 1793 to separate the cottonseeds from the cotton threads revolutionised cotton growing. Cotton too found large-scale markets in the new industrial centres in Britain and to some extent in the textile factories growing in the North. As cotton became profitable, so slavery expanded in the South, where the climate was well suited for growing cotton.

In the North, slavery contracted. In the new territories settled by northerners in the north-east after independence, slavery was banned by a law in 1787. But even though some in the North had moral objections to slavery, it could not be banned in the South. Furthermore, when the constitution was drawn up, in order to calculate how many representatives a state would send to the new House of Representatives, the population of each state had to be established. This meant considering the slave population. Slaves could not count as equal to free Americans, but had to be considered, so the formula was that each slave (or ‘other persons’, other than free people) would count as three-fifths of a free person. This meant that although the constitution did not mention slavery as such, it nevertheless clearly did recognise by the ‘three-fifths clause’ that slavery existed.

The evils of the slave trade were such that both Britain and the USA made it illegal in 1807 and 1809. It was illegal to bring slaves into the country but not to own them and trade them internally. In some areas slavery was banned – increasingly the Northern states abolished it and then made it illegal. Vermont abolished slavery in 1777 and by 1804 eight Northern states had ended it. But in the South, slavery was growing, driven by profits from cotton. Kentucky, Louisiana, Tennessee, Mississippi, Alabama and Missouri entered the union as slave states from 1792 to 1821.

Sectional divides

As the new republic developed, the North became more urban and industrial while the South remained essentially rural. Their ways of life and outlooks came to differ.

In the North, there was the emergence of abolitionism, a movement opposed to slavery as immoral and incompatible with a modern civilised country. In the South, slavery attracted increasing numbers of defenders and apologists. They defended the economic need for slavery and even claimed it benefited the slaves, despite clear evidence of brutality and exploitation.

The expansion westward

The problem of slavery was made worse by the rapid westward expansion of the USA. This was helped by President Jefferson buying the vast area of land known as Louisiana from France in 1803. Explorers and trappers established trails and made maps, and land-hungry settlers soon followed. A war against Mexico in 1848 added the territories of modern-day California, New Mexico and Arizona. It also confirmed that Texas, established as an independent republic by US settlers, would be part of the union. A gold rush in 1849 opened up the Pacific coast. Immigration into the USA pushed settlers westwards. This raised the question of whether new lands would be open to slavery or not.

Controversy over slavery

The South naturally wanted to be able to take slaves westwards. The North feared that possible new slave states would mean domination by the slave culture of the South. There were various compromises attempted to keep a balance between slave and free states, but in the 1850s a bitter controversy emerged in the territories of Kansas and Nebraska with pro- and anti-slave settlers fighting each other. Many in the South feared that the North wanted to end slavery rather than merely restricting its expansion.

American politics

One part of the debate was the creation of a new political party: the Republicans. Previously, party politics had not been so sectional or so much about the issue of slavery. The Democrats had had supporters in both North and South. So had their rivals, the Whigs. However, the Republicans were a party dedicated to restricting the expansion of slavery. The Republicans were concerned with opening up the West for free settlers and developing transport and industry. This had little or no support in the South. Their rivals, the Democrats, became split between those in the North who wanted compromise and those in the South who were increasingly determined to defend the right of slavery to expand at all costs.

The election of 1860

The Republicans chose Abraham Lincoln as their candidate in the 1860 election. Lincoln was the son of poor settlers and had worked as a manual labourer before training himself as a lawyer. He did not advocate ending slavery, but rather restricting its growth. He had made it clear that he wanted slavery to be put on the road to extinction, but only as an eventual development, not immediately. This was too fine a distinction for the South, and Lincoln received his support almost exclusively in the North. Although winning the election of 1860 on a narrow popular vote, his victory sent shockwaves through the South. It came after an attempt by an extreme abolitionist John Brown to start a slave revolt in 1859 and was seen as likely to encourage more attacks on slavery. The Southern states started to leave the union – to secede. The US electoral system left a time gap between the election of Lincoln in November 1860 and his commencement of office in April 1861. In that period the secessionist movement took off.

The war for the union 1861

The issue had shifted to whether Lincoln could allow the South to leave the union. Lincoln’s view was plain: he was not in favour of ending slavery where it existed, but his duty was to put down any rebellion against the union which he saw as a permanent and binding agreement, not an arrangement which states could leave if their rights were threatened. Abolitionists were a minority in the North, and popular support for military action came because of a desire to sustain the union as well as hostility to the whole outlook and way of life of the South. For Southerners, the problem was that a threat to slavery was a threat to their whole way of life and racial system. If slavery was ended, then what would become of the 4 million or so African Americans who outnumbered white people in some states? Not all Southerners voted to leave the union and not all Northerners cared for the plight of black slaves, but neither side could find a compromise.

In the end, Lincoln decided to send supplies to the federal garrison in Forth Sumter in Charleston harbour in South Carolina, and the South decided to open fire on the garrison before reinforcements arrived. Once firing began, then full-scale war followed.

The Civil War 1861–5

Few people expected the war to last so long and to be so devastating both in terms of lives lost and physical damage. The South, although economically weaker and with smaller numbers, had simply to hang on and defend its huge territories and hope that its independence would be recognised by Europe. The North had a much larger population and better resources, so it hoped that some decisive battles would end the war quickly. Both sides were mistaken. Campaigns were costly and indecisive. When conclusive conventional military victory proved impossible, the North undertook savage campaigns against the Southern homeland in Georgia and the Shenandoah Valley, destroying and pillaging farms and plantations. As a war measure, Lincoln freed all slaves in rebel-held areas in a proclamation of September 1862. This was a fairly limited gesture as, at that time, Union forces did not hold much Southern territory. With heavy losses, physical destruction and the shock of slavery ending, the war had a devastating effect on the South. It was forced by lack of resources to surrender in April 1865.

The Civil War and the South

There was no certainty that wartime measures would result in the end of slavery. But Congress passed a constitutional amendment, the Fourteenth Amendment, which bought this about in 1865. The damage done in the campaigns in the Southern homeland caused bitterness. The heavy loss of life in the fighting, which resulted in 620,000 deaths, fell harder on the South with its smaller population. Also the mismanagement of finance during the war brought about serious inflation and the collapse of the currency in the South.

The racial resentments were demonstrated during the war by Confederate slaughter without mercy of black troops fighting for the Union. The hatred of defeat was shown by the assassination of Lincoln in Washington and attacks on other cabinet members. The backlash following Lincoln’s death resulted in a much harsher peace settlement than may well have been imposed had the president lived. Idealistic Radical Republicans, who were morally deeply opposed to slavery and had pushed for constitutional amendments to give civil rights to African Americans, gained more support.

The USA on the eve of Reconstruction 1865

The gap between North and South had increased as a result of the Civil War. Conflict had stimulated industry in the North. It had not prevented westward expansion, and key elements of the Republican Party policy were implemented by Acts regulating settlement and by the growth of railways opening up the west. The war ensured that the West would be open to free settlers. The culture of the North – independent farmers, industrial development and westward growth – had triumphed over the ‘aristocratic’ planter culture of the South with its predominantly rural and backward-looking slave economy. That economy was in ruins; slavery had been abolished and the South was left with a key issue of how to deal with 4 million freed slaves. In some areas there were now more black than white American citizens. Politically, the earlier success of the Democrats gave way to a new Republican era dominated by the more radical congressional Republicans. The North stood on the verge of a period of rapid industrial development backed by a strong financial sector and transport developments, both internally and internationally. Its labour needs were met by increasing immigration and its internal market was swelled by urban growth and westward expansion. The South stood on the verge of years of underinvestment and underdevelopment, hindered by backward-looking attitudes and resentment at the semi-colonial status of providing raw materials to a far more economically and politically dominant North.
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