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Preface


The six previous editions of Child Care & Development have been gratifyingly well received, and have proved very popular in schools and colleges, as well with private students. Since the publication of previous editions there have been a considerable number of changes in the child-care field. These have taken place in legislation, medicine and approaches to the subject, and to the specifications for examinations. Producing a new edition has provided the opportunity to carry out a thorough review of the text and illustrations, and to update the book to reflect changing conditions and terminology.

Each of the 76 chapters ends with a bank of questions to reinforce knowledge, and further activities to broaden the subject. These include guidelines for child study – an important element in almost any course of child care and development – investigations and discussions.

The book continues to be intended primarily as a textbook for students of subjects involving child care and development. In particular, it covers the knowledge and understanding requirements of Level 1 and 2 qualifications, including GCSEs, OCR Cambridge Nationals Level 1/2, AQA Technical Award Level 1/2, BTEC Technicals at Levels 1/2 and the Level 2 Award in Child Development and Care run by the Council for Awards in Care, Health and Education (CACHE). It will also be useful for those parts of Health and Social Care, Social Studies and Community Studies that are concerned with children.

Courses in child care and development are not always followed by an examination. The subject covers an area of study which has a strong appeal to many young people and can, therefore, provide an excellent vehicle for the encouragement of a wide range of related educational activities. In addition, it provides useful guidelines for the parents of the future, helping young people to understand what is involved in bringing up children. Awareness of the effects of the care of children on their development can lead to a greater understanding of a person’s own behaviour – and, it is hoped, to a greater tolerance of the behaviour of others.

Students of this subject in schools and colleges are mainly young people who are not yet parents, nor even contemplating parenthood. The book has therefore been written at this level and with this approach. A broad outline of the subject has been presented in a simple, straightforward manner. Technical terms have been explained or an everyday alternative given. Where controversy exists, I have attempted to give a balanced view. Although written primarily for students, it is hoped that the book will be of interest to the many parents and others who are concerned with the care of children.

I have received much help and advice in preparing the seventh edition and would like to thank all those who have contributed in any way, not least those teachers who have taken the trouble to write to me or discuss various aspects of the book, and those who answered the questionnaire. Help from those who have experience of using the book in the classroom has been invaluable.

I particularly wish to acknowledge the contributions made to this edition by Helen Meehan (Lecturer in Midwifery, University of East Anglia), Elizabeth Ramsden (Senior Sister, Guy’s Hospital), Jill Purkis (Queen’s Nurse), Dr Laura Genesi (University of East Anglia) and Bridget Atwood.

I continue to be indebted to all who helped me in any way with previous editions. I remain particularly grateful to the late Professor Robert Illingworth, an internationally recognised authority in paediatrics, for his considerable guidance during the preparation of the first edition.
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Chapter 1

The family


The family is the basic unit of society. It is a group of people consisting of one or two parents and their children living together as a unit.


Functions of the family

One of the most important functions of a family is to provide for a child’s needs, because children are unable to care for themselves. These needs include:


	•  food and drink

	•  care and training

	•  shelter

	•  a secure environment in which they can develop into young adults

	•  warmth and clothing

	•  love and companionship

	•  boundaries for behaviour

	•  protection and support

	•  encouragement with their education.




Family ties

The members of a family usually feel that they have a special relationship with one another based on some or all of the following:


	•  blood – knowing that they have the same ancestors

	•  affection

	•  duty – due to a traditional sense of obligation

	•  shared experiences

	•  common interests.






The variety of family structures


Extended family

The extended family is a large family group that includes grandparents, parents, brothers, sisters, aunts, uncles and cousins.

Such a family is the basis for the traditional pattern of family life in many countries. When the members of an extended family are closely connected by affection, duty, common interest, or daily acquaintance, they may help and support each other in a number of ways, such as:


	•  providing comfort at times of distress

	•  helping parents to bring up their children

	•  looking after children in an emergency or when the parents are working

	•  giving advice on problems

	•  helping financially.
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An extended family at home



In recent years, changes to the traditional pattern of family life have been taking place in some countries, particularly the countries of western Europe and the USA.


	•  Effective methods of contraception have led to families with fewer children.

	•  Moving away from the family base is common in a changing industrial and technological society.

	•  Many grandparents are living longer and are more independent.

	•  Many mothers go out to work.

	•  Parents may choose not to marry.



These changes have led to a weakening of links between members of the extended family, and to the nuclear family becoming the most common family unit.



Nuclear family

A nuclear family consists of parents and their children. They form a self-contained family unit living in a separate household. Life in a nuclear family differs from that in an extended family.


	•  Nuclear families can be separated by long distances from other members of the extended family.

	•  Parents may bring up their children with little or no help and support from grandparents and other relations.

	•  Grandparents and grandchildren may be deprived of one another’s company.

	•  Contact with other relatives is a matter of choice.

	•  Often, both parents have jobs and the children may be cared for by adults who are not part of the family.
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A nuclear family at home



A nuclear family becomes an extended family when, for example:


	•  grandparents come to live with the family

	•  a teenager in the family becomes pregnant and both the new parent(s) and the baby continue to live in the family home.





One-parent family (lone-parent family; single-parent family)

In this type of family the children are brought up by only one parent. Usually the parent is the mother, but sometimes it is the father.

The one parent has to do everything that is usually shared by two parents: provide food, shelter, clothes, a sense of security, daily care and training. This is very hard work for one person and, as in any other family, this work continues for many years until the children have grown up.
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One-parent families



One-parent families can vary as widely as two-parent families in terms of health, wealth, happiness and security. The family situation can also change, with a one-parent family becoming a two-parent family or the other way round.

Reasons for families being ‘one parent’ include:


	•  divorce or separation of the parents

	•  death of one parent

	•  births to single women

	•  one of the parents being away from home for a long time through work, illness or imprisonment.





Step-family

A step-family is one in which there is a child (or children) who is the natural child of one partner in a marriage or partnership, but not both.
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Example of a step-family



Such a family is usually the result of divorce, or the death of a parent, followed by remarriage. Since the stepchild will not have grown up with the stepparent from birth, it may often (but not always) take some time for them to adjust to living together, and resentments can arise. This may be further complicated when there are other children from the stepparent’s previous marriage to get used to.



Shared-care family

These are families where the parents live in separate homes and the children spend part of the week living with one parent and the rest of the week with the other. Both parents are equally responsible for looking after their children’s needs. The main reasons for shared arrangements are either the divorce or separation of the parents.



Foster family

These are families who care for children who are not related to them. Sometimes there are a number of children from different families living in the same foster home.



Same-sex parented family

These are families with same-sex parents – homosexual couples who are either gay or lesbian.



Residential children’s home

Children without families, or whose families are unable or unwilling to look after them, may live (reside) in a residential home. Usually, the adults who care for the children try to make life in the home as much like normal family life as possible.
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Questions


	1  a  What is a family?

	    b  List nine needs of a child that are provided for by the family.

	    c  The members of a family usually feel that they have a special relationship. Give reasons for this.

	2  a  Describe briefly the difference between an extended family and a nuclear family.

	    b  Give five ways in which members of an extended family can help and support one another.

	    c  Give five changes to the traditional pattern of family life that have taken place in some countries.

	    d  List five differences between life in extended families and nuclear families.




	3  a  (i)   What is a one-parent family?

	        (ii)  Name some of the tasks that the one parent has to do that are normally shared by two parents.




	    b  Give four reasons for one-parent families.

	4  a  What is a step-family?

	    b  What problems may possibly occur when a step-family is formed?




	5  Describe (i) a shared-care family, (ii) a foster family.
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Discussion

Discuss possible factors that may complicate life in a step-family, and the ways in which such situations might be eased.
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Child study

Begin a long-term study of one child, or a group of children, or of a particular aspect of development by:


	•  obtaining the parents’ permission

	•  recording general information

	•  first name (if the study is to be confidential, the name should be fictitious)

	•  age





	•  describing physical appearance

	•  height (in cm)

	•  weight (in kg)

	•  special features, e.g. wears glasses





	•  describing personality, e.g. lively, shy with strangers.



Suggestions for child study activities are given at the end of many of the chapters throughout this book.
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Visit the Quote Garden website:

www.quotegarden.com

Search for ‘family quotes’ and select at least three quotations that reflect your views of family life.
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Chapter 2

Family lifestyles



Factors that have brought changes to family life

The general pattern of family life in the UK has changed during the last century due to many factors.


	•  Laws have been introduced that give women much more independence – votes, property rights, equal opportunities.

	•  Education and career choices are similar for boys and girls.

	•  Women can opt out of marriage because they do not need to rely on a husband for financial support.

	•  Labour-saving devices in the home have made domestic work less exhausting, and have given women more free time for outings with the children, a job outside the home, more social life, hobbies, etc.

	•  State benefits have eased financial problems to some extent.

	•  Reliable methods of contraception allow couples to choose not to become parents or to have fewer children.

	•  There are more single-parent families and step-families.

	•  Divorce is easier and has become more socially acceptable.





Roles within the family


Traditional roles

At the beginning of the twentieth century in the UK, the roles of husband and wife within the family were distinct. The traditional role of the husband was to be the ‘breadwinner’ and to make the important decisions, while that of the wife was to care for her home, husband and children.

Since then, in many families, these roles have become blurred. Many women now have paid jobs and many of the household jobs are shared by both sexes. The two world wars have been major causes of this change.

This change in society has been reflected in legislation. Employers must offer equal terms of employment to men and women doing the same or similar jobs. The Equality Act 2010 protects people from discrimination in the workplace and wider society on the grounds of gender (sex), race or disability.


Trends in family life in Britain

At the beginning of the twentieth century …
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Victorian family life



At the beginning of the twenty-first century …
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Modern family life






Shared roles

In some families, mother and father do not have distinct roles. Each parent may have a job (perhaps part-time), and each contributes to the family finances and shares the household jobs and child care. The advantages claimed are:


	•  fathers have a closer relationship with their children

	•  mothers have more time to enjoy their children and to follow other interests

	•  children benefit from greater variety.





Role reversal

When ‘role reversal’ takes place, the father cares for the home and children while the mother earns the money.



Sexual roles

Boys are physically programmed by their genes (page 130) and hormones to develop into men, and girls into women. Their sex hormones control the development of body shape and the activities of the sex organs. Differences in behaviour are often noticeable from the age of 3 months.

Boys tend to: be more active and energetic, aggressive, competitive, keen to explore.

Girls tend to: walk and talk earlier, control the bladder earlier, be better with words, be more interested in people.

The extent to which children develop male and female roles as they grow into adults is due to two main reasons, as follows.


	1  Physical factors, which make them more suited to certain activities; for example, men usually have larger muscles and greater strength, and women bear children.

	2  The encouragement or discouragement of distinct male and female roles in childhood by:

	•  the expectations of adults – boys are usually expected to be brave and girls are expected to cry

	•  toys – girls and boys are often given different types of toys

	•  clothes – girls and boys are usually dressed differently

	•  the child’s own observations of how men and women behave inside and outside the home, and how they are portrayed in books, newspapers, television etc.
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Questions


	1  Study the pictures on pages 7 and 8. Place the labels in appropriate pairs in a table like the one below (there are 11 pairs).






	Typical of family life at the beginning of 20th century
	Typical of family life today





	 
	 






	2  Name eight factors that have brought changes to family life.




	3  a  Compare the traditional roles of husband and wife at the beginning of the twentieth century.

	    b  What has happened to these roles since then?

	    c  What is the difference between shared roles and role reversal?

	    d  List three advantages claimed by those who practise shared roles.

	4  a  Give examples of differences in behaviour between boys and girls that are often noticeable at an early age.

	    b  Name four factors that can affect the development of distinct male and female roles.
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Investigation

Interview one or more people aged 70 or over and try to list 20 ways in which they think that family life has changed since they were children. Use the information to give a short talk to your class about what you discovered from your interview.
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Discussion

Do mothers and fathers play differently with their children?
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Extension


	a  From your experience, list five jobs in the family that are usually part of (i) a father’s role, (ii) a mother’s role.




	b  (i)  For each item in your lists, state why you think it is usually part of the father’s or the mother’s role – is it habit, tradition, preference, physical strength, or what?

	    (ii)  What effect do you think it would have on the family if all the jobs were shared between them?
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Child study

Give a brief history of the child up to the date of starting the study.
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For more information about poverty and families in the Victorian era visit:

www.hiddenlives.org.uk/articles/poverty.html
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Chapter 3

Variation between families



Types of families

There is no such thing as a typical family. Families differ as much as individuals differ from one another, and they change with time.

Some of the ways in which families differ
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Feelings

The feelings of members of a family towards one another can vary from:



	

	•  care
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	to indifference



	

	•  love
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	to hate



	

	•  respect




	[image: ]
	to contempt



	

	•  trust
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	to fear






Attitudes of parents to their children
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Culture

Culture means the way of life of a group of people – for example, a family or people living in the same country – and is passed on from adults to children. Aspects of culture include:


	•  language

	•  food, diet and eating habits

	•  religion

	•  music, songs, drama, literature and art

	•  traditions

	•  leisure activities

	•  education

	•  style of dress

	•  hygiene.
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Varieties of cultural life




Influence of religion on culture

The cultural life of any family will be influenced by the religious background of the country in which the family lives, as well as by any religious group to which the family belongs. Religion may:


	•  provide a set of rules for behaviour

	•  set special times for worship and festivals

	•  affect style of dress, diet, leisure activities, etc.





Multicultural societies

Britain is a multicultural society. This means it contains people of many different ethnic groups – people of differing races or countries of origin. Each ethnic group will have its own particular culture, for example, customs and language. This makes for much greater variety of lifestyles, and also brings about social changes:


	•  The ethnic groups have to adapt to life in a country that has a different culture.

	•  The native population has to accept people of various cultures as equal members of the community.



There is a cultural mix when people of different ethnic origins marry, also when children of one culture attend a school where most pupils are of another culture. Children often adapt to a new culture more quickly than their parents, and this may result in children living in two cultural styles – one at school and another at home.

The Equality Act 2010 makes racial discrimination unlawful in employment, training, housing, education, and the provision of goods, facilities and services. It gives everyone an equal chance to learn, work and live free from discrimination and prejudice, and from the fear of racial discrimination and violence.
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Questions


	1  a  How do families differ in (i) size, (ii) age range, (iii) location, (iv) health, (v) wealth?

	    b  Give examples of ways in which feelings towards other members of the family can vary.

	    c  Give examples of variation in attitudes of parents to children.

	2  a  What is meant by culture?




	b  (i)  Give nine examples of aspects of culture.

	    (ii)  Suggest aspects of culture shown in the photographs in this chapter. Give reasons for your suggestions.




	    c  List ways in which religion may influence culture.

	3  a  What is meant by ethnic groups?

	    b  Give two ways in which people living in multicultural society need to change.

	    c  Give two examples of a cultural mix.




	4  How does the Equality Act 2010 affect racial discrimination?
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Investigation

People of different ethnic groups and ways of life celebrate different festivals – special days of celebration. Find the names and dates of at least two traditional festivals celebrated by each of five groups, e.g. Christians, Jews, Hindus, Sikhs, Muslims.

Write a short article for a local newspaper comparing two different festivals.
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Child study

Describe the child’s family. Make a family tree. If this is not possible, make a family tree of your own family.







Chapter 4

The home


The home provides a base in which babies develop into young adults. Different aspects of a child’s development are encouraged when the home provides the facilities and opportunities shown in pictures A–H.
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A Praise and encouragement




[image: ]

B A place the child can call his or her own, and where possessions can be kept
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C Opportunities for parent and child to play or read together
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D Space for play




Effects of the home environment on development

The home environment – the conditions in the home – affects all aspects of a child’s development:


	•  physical – development of the body (Chapter 29)

	•  speech – learning to talk (Chapter 32)

	•  social – learning to interact with people (Chapter 33)

	•  emotional – learning to control feelings (Chapter 34)

	•  intellectual – development of the mind (Chapter 39)

	•  cultural – acquiring knowledge of the society in which the child is growing up.
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E Opportunities for conversation
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F Opportunities to help
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G Opportunities to meet other adults
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H Opportunities to play with other children




Television in the home

Babies are fascinated by the movement on a television screen. They will stare at it for quite a long time, but they will not understand what they see. Gradually children become able to understand, particularly those programmes made especially for them. When they watch with adults and talk about what they have seen they will more quickly increase their understanding of the world in which they live.
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Children watching TV



Television is beneficial for children when it:


	•  stimulates curiosity

	•  increases knowledge

	•  enlarges vocabulary

	•  encourages family discussions and conversation

	•  entertains.



Television is harmful for children when:


	•  it is on continuously – because it makes conversation difficult

	•  too much time is spent watching – because this reduces opportunities for talking, playing, reading and drawing

	•  children watch unsuitable programmes or videos that may frighten them or encourage them to behave in an antisocial way

	•  it prevents them having sufficient fresh air and exercise

	•  they are tired in the morning from late-night viewing.





Video games

Video games are beneficial for children when they:


	•  are age appropriate and of a variety of types

	•  provide opportunities for problem solving and the development of thinking (logic) skills

	•  help to develop skilled use of the fingers and hands (fine manipulative skills)

	•  improve hand–eye co-ordination for fast action games

	•  provide opportunities for playing with friends or parents.



Video games can be harmful when they:


	•  occupy so much time that the child misses out on other types of play fundamental to development

	•  are single-player games that isolate the child from friends and family

	•  involve constant use of thumbs, wrist and eyes, which can lead to problems such as eye strain, repetitive strain injury (RSI) and other physical problems.
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Questions


	1  List six aspects of a child’s development, briefly explaining what each means.

	2  Under the heading ‘Development is encouraged when the home provides …’, list the facilities and opportunities shown in pictures A–H in this chapter.




	3  a  Give five benefits of television for children.

	    b  Give five harmful effects of television on children.

	4  a  Give four benefits of video games for children.

	    b  Give three harmful effects of video games on children.
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Extension

For each of pictures A–H, state which aspect(s) of development (page 15) are being encouraged.
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Design

Use a graphics program to design a layout for a 5 year old’s bedroom.


	a  Draw a floor plan.

	b  Design wall-to-wall storage units 3 m long, 2 m high and 40 cm deep, to hold a child’s clothes, toys, books, etc.
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Child study


	1  Describe the child’s home.

	2  How much time does the child spend watching television or videos, or using a computer or games console? What type of programmes or videos are watched? What reactions have you observed?

	3  Watch a suitable programme with a young child, talking about what is happening on the screen, wondering what will happen next, and answering any questions. In what ways did the child gain from watching the programme with you that would not have happened had the child watched the programme alone?
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For information on the effect of television on children, visit:

http://kidshealth.org/en/parents/tv-affects-child.html


	a  Why does this website recommend that children under 2 years old not watch any TV and that those older than 2 watch no more than 1 to 2 hours a day of quality programming?

	b  What are your views of this advice?
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