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French for Common Entrance Teacher Notes and Answers

Preface

This book contains a complete set of answers to all the exercises in French for Common Entrance One (FFCE) including teaching notes and transcripts of all the audio tracks. The answers to exercises are not intended to be prescriptive but should provide guidance to those using the course. Where answers are in French, English is included for reference, in case translation has been used in an extension exercise.

Further assessment material to accompany this course is also available, which may be used at the end of each chapter. This material consists of French for Common Entrance 13+ Revision Guide and French for Common Entrance 13+ Exam Practice Questions with a separate answer guide. This material has been designed to meet the requirements of those preparing for the Common Entrance examination but may prove useful as a means of assessing the progress of anyone using this course.

About the course

FFCE began life as So You Really Want to Learn French, a title that speaks for itself, although the target audience was, and remains, the nine-to-thirteen age group whose next major hurdle is Common Entrance at 13+.

As part of Galore Park’s range of textbooks, FFCE aims to offer junior school languages departments a course directed at the very age group they actually teach – while keeping a close eye on the requirements of the ISEB syllabus. However, it also aims to provide a solid basis for understanding how the French language works, for students of any age.

Every effort has been made, in this edition, to revise and update the course contents to reflect these objectives.

General guidance

At the outset, it is important to emphasise that, as with every language-learning course, the way in which it is used will vary from teacher to teacher. Therefore, in creating the course, no preconceptions exist regarding how closely the course itself will be followed: some suggestions are made as to the best ways to exploit the course material, and teachers, knowing their students better than anyone else, will know what will or will not work for them.

Level 1 and Level 2

Broadly speaking, the course is aimed primarily at those likely to sit Common Entrance French at Level 2; that is, the majority, though it is designed to be accessible to all. All exam-style exercises have been marked as either Level 1, Level 2 or relevant to both. Likewise any grammar that is relevant for Level 2 only has been marked as such.

At any stage, there are opportunities not to include certain exercises, or to ask students to supply only the barest information (for example a single word, rather than a whole sentence) so that progress is not slowed down if time is short.

The Course itself

FFCE features a series of characters, who appear in different situations designed to highlight the linguistic points being taught.

A chapter will often feature at least one conversation between two or more characters and the situation providing the dialogue is also a springboard for the introduction of an element of the French language.

While there is a continuing storyline running through the course, the books may also be consulted in a more selective way if required, as they provide clear and complete explanations and exercises on specific points of grammar and French expression.

Differentiation


•  Can I use FFCE in a mixed-ability group?

•  Can I use FFCE in a group of late beginners?

•  How do I use the FFCE course when I need to differentiate within a class?



Teachers will be well versed in the need to differentiate, as no two students are the same; and, as we all know, these differences seem accentuated in language-learning classes. As with any subject, a French lesson plan will involve:


•  a core of intended progress

•  provision for the more able who need challenging

•  accommodation for those who find the work difficult (for any reason).



These notes, as well as the course structure, aim to address these needs by reducing the amount of separate planning required.

In many cases, the exercises in the books have extension sections as well as other suggestions for those who need something extra to do; it should be emphasised that teachers should, equally, feel completely free to bypass certain exercises (or, indeed, grammar details) should they feel that these are surplus to their students’ requirements.

The second book in the series, French for Common Entrance Two, provides wider practice at Common Entrance (CE) level and can also be used for preparation for the French part of the Common Academic Scholarship Examination or, indeed, contribute to a candidate’s studies for any 13+ scholarship French exam.

Although users will find many specific answers to these questions within the chapters themselves, the following questions and answers should give an idea of the general approach adopted throughout.

Can I use FFCE in a mixed-ability group?

Yes. Teachers will find that a useful technique, apart from the exclusion of some of the more demanding exercises, is to require students to recognise and show understanding of certain linguistic structures, rather than using these themselves; that is, for those taking Level 1, some of the more advanced work can be receptive rather than productive. This should encourage students to approach the work more positively, without feeling overwhelmed by the need for faultless grammar, for example. Oral work in a class of self-conscious young people can be particularly daunting. The thing that most inhibits students of French, especially if they are not ‘born’ linguists, is getting their verbs and noun genders right. If you can let them speak without correction, however hard it may seem, correction can come later and/or you could include your own example when responding.

Having said this, some students will find that they can cope with grammar that their teacher may originally have expected to be too challenging for them, and might want to try their hand at the harder work.

A mixed-ability class (in addition to a core of what I could clumsily describe as ‘average’ learners) will typically include full-term students who have found French difficult from the outset and late starters who love language learning and rapidly progress, despite their relatively short experience. In all cases, a pragmatic approach to the course should provide the required flexibility.

Particularly later in the course, independent learning tasks and homework may be set separately from the same chapter material (see notes on individual chapters).

At some point (depending on the senior and junior schools’ individual policies and the examination regulations) a decision on which level a student will be examined at will have to be taken. Some degree of flexibility before this point is reached is, of course, an advantage in providing student-centred planning.

Can I use FFCE in a group of late beginners?

Yes. The Level 1 examination was specifically designed with this group in mind. The course may form a basis for this group to prepare for their examination, by careful use of the material. Generally speaking, reference to the ISEB syllabus will provide all the guidance needed as to which language elements are essential and which are not.

How do I use the FFCE course when I need to differentiate within a class?

Apart from what has already been said in the comments above, good practice demands that a teacher at all times asks not only what work a student can cope with, but also whether the work challenges the student sufficiently. If a student is struggling, the teacher may wish to simplify the work, even temporarily, if appropriate. If a Level 2 candidate or group suddenly finds a concept tricky, the teacher may wish to adapt the work accordingly. Again, if Level 1 students find they can handle work in excess of original expectations, what is to stop them challenging themselves with mainstream tasks?

Experience suggests that we all need to be even more flexible: some students will require endless re-runs of a listening exercise, for example, and patient explanation of the language used, but this is all worthwhile in order to build up their confidence. Confidence, in turn, will lead to increased encouragement and enjoyment.

Effective differentiation will bring cohesion to a disparate group of individuals with widely varying skills and talents.

Audio transcripts

The audio transcripts are omitted from the Student textbook only when the teacher point concerns purely listening practice. They can all be found in this Teacher Notes and Answers PDF.

Outline course planner

Every school is different, organised uniquely with varying numbers of students studying French from a variety of starting ages, often with widely differing numbers of hours of French per week. Consequently, this is an attempt only to remind teachers of what ought to be covered, in an ideal world, by when.

You may teach students starting French in a variety of years, but your target examination is usually taken in Year 8. These factors, along with hours available and the abilities of your students, will inform how you will adapt this simple plan to suit your own needs. For this reason, I have referred only to ‘years of French’, rather than national curriculum years or real ages.

One thing I found helpful was to remember that, what with normal, foreseeable interruptions to the school routine (revision, exams, preparation for theatrical performances and so on), the school year usually ends up having 25 useful teaching weeks:



	Autumn term
	10 weeks



	Spring term
	8 weeks



	Summer term
	7 weeks




My advice (for this course) is to divide the term into halves, then teaching weeks, and each week into achievable sections, always bearing in mind the stage you want to aim for by the end of a term or half-term.

In order to offer these suggestions, I have of course made certain assumptions based on my experience, which, I have no doubt, will bear little or no resemblance to your own! When planning my work at school I found that I had endlessly to reassess my planning, as you will have to, but I do hope the accompanying planning suggestions may be of some help.

The following scheme covers the course in two years, but for this to lead to Level 2 success, the school curriculum will have to have a generous allocation of hours of French per week. It might best suit those students taking Common Entrance 13+ who began at 11.

French for Common Entrance One and Two course planner: complete course in 2 years
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Topics and grammar

As you would expect, all the topics and grammar listed below in the ISEB syllabus, once introduced, will reappear from time to time in the body of the text and exercises of the course.

The need to revise any work can quickly be addressed by referring to these lists.

Topics – as in the ISEB list

Note: * asterisks denote topics not required at Level 1.
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Topics – arranged by order of appearance in the course


  1  Meeting people; basic greetings

  2  Language of the classroom

  3  House, home, daily routine and chores

  4  Time, numbers

  5  Life and work at school

  6  Dates, numbers and prices

  7  Personal description

  8  Family, friends and pets

  9  Free-time activities

10  Free-time activities (2)

11  Weather and the four seasons

12  Holiday activities

13  Visiting a café or restaurant

14  Visiting a café or restaurant (2)

15  Simple health problems

16  Description of a town or region

17  Finding the way and using transport; understanding tourist information*

18  Shopping for food, clothes and presents; pocket money*



Grammar knowledge required for Level 1 as listed by ISEB, with stages of introduction in this course
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Grammar knowledge required for Level 2, with stages of introduction in the course
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Note

The course includes brief explanations of some grammar, slightly in excess of what is required in Common Entrance Level 1. Exercises on this are restricted to comprehension; they can also serve to reassure the less confident student that a grasp of the gist of a topic may be achieved without too much emphasis being placed on the grammar.

Exercises reflecting the style of examination questions

Please note that, in French for Common Entrance One, many of the exercises, activities and tests will be given in the style of questions used in the examination.

Some exercises will be relevant to all candidates, but some will mainly concern those taking Level 2. It has been decided to differentiate these as follows in the Student textbook:

Level 1 exam style questions will be denoted by Level 1

Exclusive Level 2 exam style questions will be denoted by Level 2

Questions practising Common Entrance exam-level skills relevant to both levels will be denoted by an ‘exam-style’ note.

All the other work in the book is intended for the secure learning of French, and is necessary for all students, whichever version of the exam they take.


1 Bonjour!

Teaching notes
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Objectives

Essential learning targets:


•  Greetings, asking how someone is and answering

•  Giving our own name and asking someone’s name

•  A brief introduction to the geography of France

•  Numbers 1–10



Secondary learning targets:


•  Whether to say tu or vous and why there is a difference
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Method

This is an introduction to French and to France.

Concentrate on putting students at ease. Make it clear that you will go slowly and plan to reinforce everything as often and as thoroughly as necessary. Feel free not to address trickier concepts (e.g. tu/vous) until students are confident enough to take them on board – or explain them briefly, making it clear you will come back to them.

Accustom students to the sound(s) of French, via your own voice and the audio tracks. Do not move forward unless everyone is confident about the meanings of what is being listened to.

At an appropriate point, let individuals practise conversations, albeit basic. When possible, get them to work in groups or pairs. Let the groups or pairs perform what they have learnt. Some individuals may need a lot of encouragement.

Use the audio tracks to build up confidence in the language used, in the normal way.

Planning

Plan using the learning targets as reference points. Plan to allow the class to reflect its natural dynamics by letting the keenest students perform earliest, but ensure that all the others have a chance to speak.

At this stage of French learning, involve a class in as much speaking as possible, before letting it attempt the formal exercises.

Differentiation can be implicit at this stage. In speech, inaccuracies should be tolerated and not highlighted, especially when a student finds the work challenging. Essential correction can be carried out later.

Assessment

Use the learning targets as reference points to assess students. Group the target titles under skills (for example to record achievement in ‘greetings’, note whether you are assessing it as a listening or speaking task, or both) so that you can create a skills balance in overall assessment over a given period.

Answers and transcripts

Exercice 1.1
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	Monsieur Béchet.
	Bonjour, madame!



	Madame Lacroix.
	Bonjour, monsieur!



	Monsieur Béchet.
	Ça va?



	Madame Lacroix.
	Ça va bien, merci. Et vous?



	Monsieur Béchet.
	Ça va.



	Robert.
	Bonjour, Nathalie!



	Nathalie.
	Bonjour, Robert!



	Chantal.
	Bonjour, Nathalie!



	Nathalie.
	Salut, Chantal! Ça va?



	Chantal.
	Ça va. Et toi?



	Nathalie.
	Ça va très bien!




After listening to the audio, students practise greeting each other.

Exercice 1.2
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	Monsieur Duclerc.
	Bonjour. Je m’appelle Monsieur Duclerc.



	Pierre.
	Bonjour, monsieur. Je m’appelle Pierre.



	Robert.
	Bonjour, madame. Je m’appelle Robert.



	Madame Meunier.
	Bonjour, Robert. Je m’appelle Madame Meunier.



	Françoise.
	Je m’appelle Françoise. Et toi, tu t’appelles comment?



	Nicolas.
	Je suis Nicolas.



	Robert.
	Je m’appelle Robert. Comment t’appelles-tu?



	Claudine.
	Salut, Robert. Moi, je m’appelle Claudine.



	Claudine.
	Tu t’appelles Nicolas?



	Nicolas.
	Oui, je m’appelle Nicolas.



	Robert.
	Excuse-moi. Tu t’appelles Martine?



	Martine.
	Oui, je m’appelle Martine.



	Nicolas.
	Elle s’appelle Françoise?



	Robert.
	Oui, elle s’appelle Françoise.




After listening to the audio, students practise saying what they’re called and asking each other their name.

Exercice 1.3
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	M. Duval.
	Bonjour. Je m’appelle Monsieur Duval.



	Alexandre.
	Bonjour, monsieur. Je m’appelle Alexandre.



	M. Duval.
	Et toi, comment tu t’appelles?



	Aurélie.
	Moi, je m’appelle Aurélie.



	M. Duval.
	Elle s’appelle comment?



	Aurélie.
	Elle s’appelle Alice.



	M. Duval.
	Il s’appelle Jean-Michel, n’est-ce pas?



	Aurélie.
	Non, monsieur. Il s’appelle Jean-Marc.



	M. Duval.
	Alors, tu t’appelles Alice?



	Alice.
	Oui, monsieur. Je m’appelle Alice.



	M. Duval.
	Et tu t’appelles Jean-Marc?



	Jean-Marc.
	Oui, c’est ça. Je suis Jean-Marc. Au revoir, monsieur.



	M. Duval.
	Au revoir, Jean-Marc.




After listening to the audio, students practise introductions in larger groups.

Exercice 1.4


1  au revoir

2  il

3  elle



Exercice 1.5


1  Elle s’appelle

2  Il s’appelle

3  Bonjour, je m’appelle

4  Comment t’appelles-tu?/Tu t’appelles comment?/Comment tu t’appelles?



Exercice 1.6

Students are able to create and rehearse conversations using what they have learnt from audio tracks 1–3 and Exercises 1.1–1.5.

Exercice 1.7

Role play



	A
	B



	Comment t’appelles-tu?
What is your name?

	Je m’appelle [?]. Et toi?
I am called [?]. How about you?




	Moi, je m’appelle [?].
My name is [?].

	Il s’appelle Charles?
Is he called Charles?




	Non, il s’appelle [?].
	No, his name is [?].




Exercice 1.8



	
1  Il s’appelle Charles.


	His name is Charles.



	
2  Comment t’appelles-tu?


	What are you called?



	
3  Je m’appelle [student’s own name].


	My name is [?].



	
4  Et toi? Comment tu t’appelles?


	How about you? What’s your name?



	
5  Elle s’appelle Marie.


	She is called Marie.




Exercice 1.9
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Je m’appelle Sophie Legrand. J’habite à Saintes en France. À l’école j’ai deux amis, Jean et Robert. Robert habite à La Rochelle et Jean habite à Nantes. J’ai aussi deux amies, Marie-Claude et Chantal. Marie-Claude habite à Saintes, comme Chantal. Et toi? Où habites-tu? Tu habites en Angleterre?



	
1  Sophie habite à Saintes.


	Sophie lives in Saintes.



	
2  Robert habite à La Rochelle.


	Robert lives in La Rochelle.



	
3  Sophie a deux amis, Robert et Jean.


	Sophie has two (male) friends, Robert and Jean.



	
4  Sophie a deux amies, Marie-Claude et Chantal.


	Sophie has two (female) friends, Marie-Claude and Chantal.



	
5  Marie-Claude habite à Saintes.


	Marie-Claude lives in Saintes.




Exercice 1.10


  1  Calais

  2  Le Havre

  3  Brest

  4  Rouen

  5  Paris

  6  Orléans

  7  Nantes

  8  La Rochelle

  9  Lyon

10  Bordeaux

11  Toulouse

12  Avignon

13  Marseille

14  Nice



Les chiffres – Numbers
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un

deux

trois

quatre

cinq

six

sept

huit

neuf

dix

onze

douze

Exercice 1.11

[image: ]



	

1  huit croissants, s’il vous plaît


	eight croissants, please.



	

2  quatre baguettes, s’il vous plaît


	four baguettes, please



	

3  trois pains au chocolat, s’il vous plaît


	three pains au chocolat, please



	

4  huit éclairs, s’il vous plaît


	eight eclairs, please



	

5  trois tartes, s’il vous plaît


	three tartlets, please



	

6  deux gâteaux, s’il vous plaît


	two cakes, please




Exercice 1.12

quatre + six

sept + trois

cinq + cinq

huit + deux

neuf + un

un + neuf

deux + huit

quatre + six

trois + sept

Vocabulary list 1



	je
	I



	tu (sing.)
	you



	il
	he



	elle
	she



	est
	is



	bonjour
	hello



	au revoir
	goodbye



	monsieur, M.
	Sir, Mr



	madame, Mme
	Madam, Mrs



	oui
	yes



	non
	no



	et
	and



	moi
	me



	et toi? (familiar)
	and you?



	un/une (m./f.)
	one; a



	deux
	two



	trois
	three



	quatre
	four



	cinq
	five



	six
	six



	sept
	seven



	huit
	eight



	neuf
	nine



	dix
	ten



	onze
	eleven



	douze
	twelve



	c’est
	it is; it’s



	et vous? (polite)
	and you?




Des phrases utiles



	Vive la France!
	Long live France!



	comment t’appelles-tu? (familiar)
	what is your name?



	je m’appelle
	I’m called



	ça va?
	how are you?



	ça va
	I’m okay



	ça va bien
	I’m well, everything’s fine



	s’il te plaît (familiar)
	please



	s’il vous plaît (polite)
	please



	merci
	thank you



	tu habites où? (familiar)
	where do you live?



	j’habite en Angleterre
	I live in England



	comment dit-on … en français?
	how do you say … in French?
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Free-time activities

Chapter 9 (topic introduction); continued in Chapter 10

Holiday activities

Chapter 12

Visiting a café or restaurant

Chapter 13; continued in Chapter 14

Simple health problems

Chapter 15 (main topic)

Description of a town or region

Book Two, Chapter 1

Finding the way and using transport

Book Two, Chapter 2 (main topic, as vehicle for sub-story)

Shopping for food, clothes and presents

Book Two, Chapter 3

Weather and the four seasons

Chapter 11

Pocket money*

Book Two, Chapter 3 — but not as a separate topic

Understanding tourist information*

Book Two, Chapter 2
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First year of Fren:

First Autumn half-term
Book One:
Chapitre 1
Chapitre 2
Chapitre 3: Chapitre 3 is an achievable aim by half-term.

Second Autumn half-term

Chapitre 4

Chapitre 5
Leave time for revision of the main teaching points and vocabulary.
REVISE FOR END-OF-TERM TESTS, IF APPROPRIATE.

First Spring half-term

Term 2 should begin with revision of Term 1.
Chapitre 6
Chapitre 7

Leave time for revision of the course to date.

Second Spring half-term

Chapitre 8

Chapitre 9
Aim to cover the main points in Chapitres 8 and 9.
Leave time for revision of the main teaching points

REVISE FOR END-OF-TERM TESTS IF APPROPRIATE.

First Summer half-term

Chapitre 10

Chapitre 11

Chapitre 12
Leave time for revision of the main teaching points and vocabulary.
Second Summer half-term

(Chapitre 12 if not yet covered.)

Leave time for revision of the course to date.
Practise test-style tasks for end-of-year tests.
REVISE FOR END-OF-YEAR TESTS IF APPROPRIATE.
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Grammar concept Course

Verbs
Present tense (1) regular and common irregular “ER: Chapter 3
-IR, -RE: Chapter 10
Common irregular verbs are introduced throughout
the book
Present tense (Il) common reflexive Chapter 4
Future tense with aller Chapter 9
Conditional: only je voudrais, j'aimerais Chapter 13 and Chapter 14
*Imperative forms Chapter 15
*Infinitive (i) aller, aimer, détester, préférer futur proche: Chapter 9
*Infinitive (ii) vouloir, pouvoir, devoir, il faut Other verbs + infinitives are introduced gradually
from Chapter 6.
Interrogative forms + est-ce que Chapter 8
Negative expressions
ne ... pas,'ne ... jamais, 'ne ... rien Chapter 4; Chapter 15
Idiomatic expressions
eg avoir chaud/froid/faim/soif/mal, faire + avoir idioms: Chapter 12
weather faire + weather: Chapter 11
Nouns
Genders and plurals of common nouns Gender concept: Chapter 2
Definite and indefinite article Articles: Chapter 2
Partitive article (and de/d’ with quantity/negatives) | Partitive: Chapter 2






