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				Introduction: Why was this topic chosen?

				Almost 20 years ago, at an East Asia Regional Council of Overseas Schools (EARCOS) conference in Bangkok, I was first introduced to the concept, and profile, of the Third Culture Kid (TCKs) by none other than the late David Pollock. At that same conference another session was conducted by Dr Elmore Rigamer, a child psychiatrist who, at that time, was serving as Director of the Office of Medical Services of the US Department of State. From that proverbial ‘eureka’ moment I began my quest to learn more about the results of a childhood of international mobility, relocations and cross-cultural interactions. 

				The subject now had a name - Third Culture Kids (Global Nomads) - and with a name comes definitions, explanations, descriptions, and ultimately more understanding, coherence and identity. After further readings, lectures and study, I learned about the various sponsoring groups which sent families overseas: the military, missionary groups, non-governmental organizations (NGOs), foreign service, multinational corporations and a category entitled ‘others’. 

				Some research had been conducted about various aspects of the profile, characteristics, future careers and interests of this family lifestyle and experience, and I was fascinated by what I learned about the pleasures and the pain, the challenges and the benefits of growing up as a TCK. This topic touched me on a professional and personal level and had immediate application. Throughout my career in international schools, I had been working with innumerable students who were TCKs; I was also raising my children as TCKs. The professional educator in me wished to learn more about the students she had been teaching; the mother wished to learn more about the effects of this lifestyle on her own three children.

				Fast forward years later and I found myself searching for a research topic for my doctoral dissertation. One day, while having lunch in the university dining room, I was approached by a young colleague from my graduate program who asked the question that eventually helped me fine-tune the focus of my research. After working in an international school for six years, he and his wife were planning to start a family. They were trying to decide whether they should return to the US to raise their children, or continue their overseas careers. Knowing that I had raised three children outside the US, and had ample working experience in international schools, he asked: “Ettie, in your opinion, is it good or bad for children to be raised overseas?” I wasn’t quite sure how to advise him.

				Another thought-provoking incident took place at a principals’ workshop in Switzerland, with visiting stateside professionals who were accompanied by their spouses. These in-service principals interfaced with administrators in leadership positions from a variety of international schools. We related stories about our lives, our work, our families and our motivation for going overseas. The visiting principals and spouses were captivated by our tales and listened with great interest. Nevertheless, their fearful responses demonstrated concerns and doubts about such a seemingly unthinkable life decision: “Oh, we could never do that to our children,” they chimed, almost in unison.

				This seemed to be the ubiquitous concern. How does this career choice and lifestyle impact the children? Here we had educators on two different career paths, with similar concerns about raising their children in a foreign country and who were weighing these factors in their life plans. Assuming that they were outstanding educators, and assuming that they had much expertise to offer, their reluctance to relocate or remain overseas was a loss for international schools worldwide. This should be of great interest for educational leaders in search of the best and the brightest for their faculty, especially in view of the teacher shortage crisis leading up to the 2009 recruiting season. 

				A third occurrence became the trigger that finalized the research quest; it was truly an ‘aha’ moment. I read a book entitled Life on the outside: memoirs of a nomadic mother and daughter. Using a parallel-journal technique, this mother and daughter team1 described daily events in their nomadic lifestyle. The mother is an English teacher in international schools, father is a teacher and later became a principal; thus their daughter is a TCK-child of two educators in international schools. Their observations about family and school occurrences, lifestyle, and concerns served as a brilliant vehicle to better understand this unique family unit. Their journal reflections gave voice to many of my own observations and experiences, thus formulating and developing my research focus.

				As I was already familiar with the literature about international family relocation and expatriate living, as well as that about families of the various sponsoring groups, I realized that there was no information about the families of international school educators nor was there any resource or research about TCKs of this sponsoring group, the international school. So, I set out to learn directly from all those involved in the experience: TCKs, their international school educator parents, and other international school educators, counselors and administrators, who work and interact professionally and socially in our schools. The ‘quest for the question’ had ended and this book is the outcome.

				What is the significance of this topic?

				International, English-medium and/or bilingual schools (as defined by ISCresearch.com) often employ educator couples who are accompanied by children. A recent online survey of 75 schools2 indicated that, on average, just over 21% of staff have their own children enrolled in the school in which they work, and just over 4% of the students in the school are children of educators who are employed therein. These numbers may not seem large, but are magnified in importance by the number of cross-relationships that are extrapolated from them, as you will learn as you read on.

				A major incentive for these parent-educators is the fringe benefit of free or discounted tuition for their children at their school.3 The limited literature on this subject indicates many advantages and disadvantages about this status. It has been suggested that educator-parents with children at their school are a positive addition to a school community because they have superior professional performance and can adjust better to the demands of international living.4 Educator-parents also have a vested interest in the school,5 as they have a special commitment and are less likely to leave on a whim for fear of disruption to their child’s education, and they are more likely to extend their contract if the conditions are suitable for their family.6 If such is the case, it would be important to understand the family-work-school-student dynamic in order to better serve the needs of these members of the community, as well as communication and relationships with other constituents in the community.

				Thus, I decided to compile the research and interviews I have conducted, conversations and communications I have had, readings I have done and writings I have published, into this book hoping to serve numerous parallel functions. Firstly, and most importantly, I feel that the findings will help international school administrators, counselors, parent-educators, colleagues, TCKs, and other expats better understand the educator-family unit. They will be able to enjoy the pleasures, identify and learn to avoid the pitfalls, and improve relationships, interpersonal communication, wellbeing and quality of life among all members of the community. Specific chapters and quotations from the book can serve to open dialogue about sensitive issues; after all, it is certainly easier to discuss someone else’s angst than one’s own. Quotations and situations derived from a source outside the school and detached from the immediate focus of concern will facilitate the necessary conversations about the issues in question, maybe even before they arise.

				After writing articles, publishing a dissertation and giving presentations on this subject at numerous regional conferences, I realized that I had struck, or uncovered, a raw nerve. The response was emotional and it was fresh. Strangers wrote to me expressing their personal experiences and interest in the topic; they thanked me for addressing issues that had never been spoken aloud. The workshop sessions were extremely lively and interactive. Most of the educator participants stated that they had never before discussed these issues in any formal or facilitated forum. Interestingly, I met numerous adult TCKs (ATCKs) at these international school conferences, who were now educators themselves. This is not surprising, since the research indicates that approximately 30% of EdKids7 pursue a career in education. At the presentations, they were able to offer the child’s perspective, as well as the adult perspective in tandem; they were able to see both sides of the issues. There were those who sought me out after the presentations, with tears in their eyes, and thanked me for saying things that had never been said, for giving legitimacy to feelings and observations that had never been expressed. I was shaken by the emotional response. 

				The feedback I received from educators and ATCKs who participated in my workshops, or read articles I had published, was that the subject is relevant and valuable. Opening this topic to discussion and analysis was said to be ‘very therapeutic - almost cathartic’.8 The recommendations and activities at the end of this book, if heeded, will help inform and improve relationships among the international school community constituents during their tenure at the school and during the transitions that follow. 

				Another reason I wanted to write this book was to help augment the pool of quality teacher and administrator candidates for the increasing number of international schools worldwide. We know that the pool of potential and interested candidates, for the vacancies arising at this type of school, is only a small percentage of the total eligible population of educators. Most educators are not even aware of the existence of such schools and even when they are enlightened, the vast majority could not, or would not, contemplate such an endeavor. Up until the 2009 recruiting season (when this book was being written, in the middle of a global economic crisis), one of the greatest challenges for international school administrators was the critical shortage of qualified educators. Indeed, the teacher shortage in the US directly impacts the supply in international schools.9 As educational leaders, one of our most important responsibilities is to recruit and retain quality personnel for our schools. As administrators and recruiters for international schools, our task is greatly complicated by the logistical challenges of recruiting over international and psychological borders, in an attempt to find educators who are not only qualified, but also keen and willing to embark on such an adventure. Thus, any endeavor that would increase interest and decrease fear would be a contribution to our field.

				Why this growing number of international schools? 

				Globalization has increased the volume in human mobility and has led to an increase in the number of employees who are relocated to fulfill functions outside their home countries. Many have families who, naturally, would accompany them. The result is a proliferation of international schools that must meet the needs of these families who can often include school-aged children and this has necessitated the employment of a greater number of educators for the increased number of international schools that serve these expatriate families. The growth of these schools is being tracked by the organization ISC Research, whose objective is to map the world’s international schools, collect and provide the most up-to-date data about new and existing international, English-medium and bilingual schools worldwide. Their online database states that there are 5,232 such schools in 236 countries with a population of over two million students and almost 200,000 educators.10 And, these numbers are growing as fast as every monthly click on their website.

				In addition to the mobile students who are relocated and enrolled in these schools, the largest growing group populating international schools today, is the host country nationals. According to a recent ISC report (2009): ‘Roughly 20% of students in international schools are from expatriate families, but the biggest group and the most rapidly expanding, comes from the wealthy local population. The demand for English-medium schools … is increasing dramatically in many parts of the world.’ This is the greatest push for the enormous growth of newly established schools and, consequently, the demand for educators.

				There are three categories of potential educators who should be targeted in our recruitment efforts. One category includes educators who are back in their home country practicing their craft. Let’s say that they have been made aware of the opportunities in international schools, but, nevertheless, are fearful of making the move ‘because of the children’. A second category consists of university-educated adults, with families, who are not certified educators. They might be enticed into a new or different career path with a parallel opportunity for their children to be exposed to cultural diversity, private school education, foreign languages and world travel. They might consider recertification and they might consider relocation, if they were convinced of the benefits. A third category of educator consists of young single or recently married (or partnered) educators already teaching in international schools, who may be weighing whether to leave their international lifestyle and return home to start a family. 

				By reading this book, educators already in the international school arena will learn about the advantages of raising their children abroad; those who fear the idea might gain courage to make the life-altering decision for their families. Each group is fearful: one is fearful to take the plunge and take their families on such an odyssey; the other is fearful or uncertain of the effects on their career and/or their future as a family. If we could alleviate these fears and misinformation, what a force we could add to the candidate pool and retain in our schools! This book could help educators (and non-educators) with families to consider an overseas assignment; it could encourage others planning a family to remain in the international arena, ultimately increasing the pool of mature, experienced and qualified candidates.

				Sponsoring groups, such as international schools, have a strong impact on expatriate employees and their families. Therefore, research about how they meet the needs of their employees has great value. Hopefully, this book will ‘help set a mandate for international schools to recognize themselves as international employers in the same way as corporations, and pay more attention to arrival orientation, pre-departure and on-site repatriation support. Attending to educators is one way to get them to see the value of transition programming of students and families’.11 

				Relocation is difficult and uncomfortable for the majority of TCKs.12 With raised awareness and understanding, institutions may become sensitized to the transition and orientation needs of this group.13 Therefore this study may also be helpful to public or private schools within the ‘home’ country, which have parent-educators and children working and studying in the same community.14

				From where did the sources come?

				The purpose of compiling research projects in this book, was to gain a greater understanding about the experiences of each of the constituents in the international school arena, as they interacted with educators and educator-families. I wanted to know how the parents felt about raising and teaching their children under the same roof, how their co-workers interacted with them as well as with the children of their colleagues, how the administrators and counselors perceived the dynamics of the family unit and dealt with issues that arose, and, finally, how the EdKids themselves perceived their life experience. 

				The ultimate goal was to understand the essence of human experiences and the human condition. Therefore, I chose to employ qualitative methodology as this gave me a chance to understand the thoughts, feelings, perceptions and interpretations of educators, counselors, administrators and EdKids. It was appropriate for exploring a topic and a group that had no prior research. Earlier studies about TCKs had also utilized qualitative research strategies.15 Each study justified the use of qualitative inquiry, in order to establish a database of personalized, intense and rich expression of memories and interpretations of life experiences:

				Had the data collected been confined to a postal questionnaire, none of the unresolved feelings and sense of being different would have emerged … it is the interview data which explore the underlying feelings and attitudes which provoke certain behaviours.16

				Two of the leading experts on the subject of TCKs believed that the best way to understand their experiences was through personal accounts,17 and thus they drew from autobiographical vignettes to describe patterns of behavior, emotions and commonalities. Autobiographies are indeed a form of retrospective and reflective expression, and reside close to qualitative inquiry; this interesting source is growing rapidly, especially through websites and blogs. 

				Who were the participants?

				Locating and contacting ATCK participants who are children of current or past international school educators was a tremendous challenge, because there is no database of information about international school alumni based on parent occupation, or one that offers names of international school educators who had children at their schools. Thus, I embarked on a public call for participant volunteers through professional publications, membership listserves and conference presentations. 

				I was impressed with the response. Many educators actually referred me to their own children or encouraged others to contact me. Actually, once the buzz hit the streets, colleagues, friends and acquaintances began to send me contacts - and the names began arriving by ‘snowball’ recommendation.18 I received emails celebrating the initiative; I even received emails with some very poignant personal family stories. Eventually, I established a database of almost 100 names.

				So that the sample would be homogeneous and would not be ‘tainted’ by additional variables, I decided upon very narrow criteria for the selection of participants, for both the pilot and the actual study:

				
						The participants had to be from families of North American nationality, in order to avoid cultural variables due to diverse nationalities. 

						They had to have two parents working in international schools while their children were students in the school, in order to avoid variables due to a mixed sponsoring group. 

						They had to be part of a two-parent family living together while overseas, in order to avoid variables associated with divorce or death.

						They had to have attended an international school for at least three years of adolescence, in order to avoid the outlier bias of families who spent only one or two year sabbatical interludes overseas. Short overseas experiences, while potentially life altering and influential, do not have the same impact as longer experiences. These children may have had a third culture experience but are not TCKs.19 A short-term overseas assignment results in a different experience than for those who choose this option as a lifestyle. Also, a three-year overseas experience has a minimum potential for influencing values,20 behavior and perceptions, as well as adding to a memory bank of information-rich experiences.

						They had to be between 18- and 26-years-old and living outside their parents’ home, in order to ensure privacy and confidentiality. Also, this age group ‘would have had most experience in the form of education under investigation and would also be better able to reflect on and evaluate the nature of that experience than would those of a younger age’.21 The age range for participation was limited to 18 and 26 in order to avoid the introduction of other socio-historical variables.22 Siblings from the same family were not chosen.

						They had to be in one of three life stages: beginning or early university period; midway or ending university period; or after graduation from university. 

				

				Finding adults to participate in the study was easier. I took advantage of numerous international schools conferences where I could convene educators in workshops and seminars. It was here that I was able to collect invaluable data on the adult perspective. In addition, I conducted focus groups of educators and administrators in graduate university courses and also stimulated blog discussions through online graduate courses. Of these adults, many were raising, or had already raised, children within their employment communities. There were those who did not have children, thus, offering a healthy balance of perspectives and experiences. The focal point was to identify and articulate the benefits of raising children within the international school and the challenges inherent in the complex relationships. 

				In addition, counselors employed at various international schools were selected and contacted for email interviews. The criteria for the selection of the counselors was that they had at least three years’ experience working in international schools, and perceived themselves to be knowledgeable about educator-family dynamics. They gave their professional perspective on the unique dynamics of the educator families. The counselors served dual functions: as triangulation in order to offer validity to the responses from the ATCK participants; and as another source of data, which was rich in observations on the experiences of international school educators and their families. It is often the counselors who are privy to family, staff and collegial dynamics in the schools, thus making their input invaluable. 

				How were the ‘voices’ collected?

				The ‘voices’ of the ATCKs and counselors were collected through email. Which is just as effective as speaking to the younger generation directly and served as an invaluable tool for interviewing participants; also without the geographic challenges of face-to-face interviews, distances became irrelevant. Email alleviated the need for transcriptions; the bane of face-to-face tape-recorded interviews. Each interviewee could check and change their responses before pressing ‘send’, and maintain a copy of their responses. The use of email afforded me an incredible amount of data, much more than I ever would have acquired had I held face-to-face interviews.

				The ‘voices’ of the remaining participants were collected in a variety of formats and forums. Some feedback was collected from tape-recorded and transcribed focus groups, some from online graduate course postings, and others from workshops and seminars at regional conferences, as mentioned above. 

				For whom was this book written?

				The ubiquitous questions that are asked when submitting a research or a book proposal are:

				
						Who cares?

						Who wants to know?

						Why is it important?

				

				To answer these questions, I decided to change the focus of attention and ask: “Why did you choose to read this book?” 

				Look at the list that follows and check off any category which describes you, your motivation and your interest in the topic. 

				I am:

				
						a TCK whose parents are currently international school educators and wish to better understand, manage and give voice to my experiences;

						an ATCK reflecting on my school years and experiences;

						a TCK, who had friends whose parents are/were international school educators and who wishes to better understand what I observed during my relationships with my friends and their families;

						an international school educator-parent, who is raising my child(ren) under the same roof in which I work and who wishes to improve my practice as both a professional and as a parent;

						an international school educator-parent, who raised my child(ren) under the same roof in which I worked and who wishes to understand how those experiences affected them;

						an international school educator, who has a professional responsibility for the children of my colleagues; 

						an international school educator, who interacts and socializes with colleagues/friends who are also parents of my student-charges; 

						an international school counselor, who works with TCKs, colleagues and parents and who must learn more about the multiple phenomena that co-exist within this unique family unit and their dynamic on the community;

						an international school administrator, who recruits, hires, orients and supervises the parent/educators and who must learn more about the multiple phenomena that co-exist within this unique family unit and its dynamic effect on the community; 

						an expat parent, whose children are friends with children of international school educators and who wishes to learn more about how to behave within this unique social network;

						a member of the Board of Trustees of an international school, who establishes policies about contract and benefit conditions for hiring faculty with children from abroad; I may even have children enrolled in the school as well;

						a recruiting agent, who promotes careers in international schools, seeks out quality and qualified educators and wishes to augment the candidate pool;

						an international school educator, who is considering starting a family and is unsure about whether I should continue with my international career and lifestyle;

						an educator, but unfamiliar and concerned about the potential impact of an international lifestyle decision on my children and myself;

						an educator or administrator of an international school, who may have educator family units within my community; 

						a non-educator, who may wish to recertify as an educator in order to enter into this exciting career arena;

						a graduate student in an international education program who is studying the profile of constituents in international schools and who may be considering a career in international schools;

						an undergraduate student in an education program, who is unaware of the career and lifestyle opportunities outside the USA;

						a parent-educator, counselor or school administrator, who is working in a private independent school in my home country;

						a researcher in educational leadership, psychology, sociology, or anthropology who is considering a unique theme for further research; and/or

						a relative or close friend of TCKs and international school educator families who wishes to understand the motivation, challenges and profile of those close to me. 

				

				I imagine you found a few categories in the list with which to identify; I identified myself in numerous categories. I am hopeful that this book will be of interest and value to those on this list. I could then say that you care about the topic.

				References

				
						Dehner, H., & Dehner, M., 2001

						Zilber, E., 2009a

						Cambridge, J., 2002, pp158-167; Hardman, J., 2001, pp123-135; Zilber, E., 2005a, pp5-22.

						Wolfe, R., 1993.

						Zilber, E., 2005a

						Hardman, J., 2001, pp123-135. 

						EdKids – children of parents who both work in international education. See chapter 1, page 19, for a full explanation of this term.

						Zilber, E., 2005a, pp5-22. 

						Gillies, W. D., 2001, pp395-401; Worsham, S., Arnold, M., Schriver, K., & Moore, E., 2003.

						www.iscresearch.com - April 2009

						Personal correspondence with B F Schaetti, 21 December 2003

						Jordan, K. A. F., 1981; LaBrack, B., 1993, pp241-279; Pollock, D. C., & van Reken, R. E., 2001; Thurston-Gonzalez, S., 2009.

						Risch, 2008

						Murray, J., 2004, p2; Parkin, J., 2004, p1.

						Bloomfield, K. M., 1983; Fail, H., 2002; Fail, H et al, 2004, pp319-338; Hobson, D. P., 2000; Hullinger, H., & Nolan, R., 1997; Jones, S., 1999, pp2-27; Langford, M. E., 1997; Ma, J., 2000; McFarland, J. R., 1999; McLachan, D., 2003; Miretzky, D., 2002; Olson, C., 1996; Posner, S. K., 1997; Quebeck, B. E., 1970; Sotherden, J. S., 1992; Thurston-Gonzalez, S., 2009.

						Fail, H., 2002, p218

						Pollock, D. C., & van Reken, R. E., 2001.

						Patton, M. Q., 2002.

						Cottrell, A. B., 1999.

						Harder, R. J et al, 1987, pp55-62.

						Hayden, M. C et al, 2000, pp107-123.

						Salmon, J. L., 1987.

				

			

			
			

			
			

			
			

			
			

			
			

			
			

			
			

			
			

			
			

			
			

			
			

		

	OEBPS/images/TCKcover.jpg
The Children of Educators in
International Schools

By
Dr Ettie Zilber






