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Introduction


This book contains the answers to tasks in Common Entrance 13+ English for ISEB and KS3, which covers the ISEB 13+ English for Common Entrance Specification (for teaching from 2021 and examination from 2022). It is intended for pupils in Years 7 and 8 who are aiming to take ISEB Common Entrance exams or entrance assessments set by individual senior schools. Whichever examination path is chosen, the topics and tasks covered align with the Key Stage 3 National Curriculum, which includes but is not limited to:


	•  a variety of texts and differentiated comprehension questions to develop vital reading skills and develop vocabulary range

	•  reading lists, different text types and research activities to help develop the habit of reading widely and often, for both pleasure and information

	•  a wide-ranging selection of texts and authors which lead to an appreciation of a rich and varied literary heritage

	•  a range of writing tasks, including writing frames, to help pupils write clearly, accurately and coherently, adapting their language and style for a range of contexts, purposes and audiences

	•  open, opinion-based questions, contextual information and individual / group research activities to encourage discussion in order to listen, interpret and learn

	•  a variety of speaking and listening tasks, as well as Drama Focus activities, to help pupils develop skills for making formal presentations, and participating in group discussion and debate.



Due to diverse ability profiles in schools, including those that prepare pupils for Common Entrance, English departments will carefully determine for themselves how they wish to group and teach their pupils; either teaching them together using differentiated tasks or teaching them in different ability groups. Either way, the questions and tasks in this book are differentiated according to the level of difficulty in the reading papers, but also to help support those pupils who will take the Foundation Reading Paper (these are identified by the symbols [image: ] ) and challenge those who will take scholarship papers. The symbols [image: ] and [image: ] indicate Paper 1 (Reading or Foundation) and Paper 2 (Writing) respectively. Sample answers and marking guidance are also provided, which can be used in class or at home either to prepare pupils to make their responses or to compare answers after the event and self- or peer-assess their own work.

The textbook, which this answer book supports, can and should be used alongside class readers and other schemes of work. However, suggested lesson planners are provided to show how each of the ten themed chapters might be broken down into individual lessons.

In line with the ISEB specification changes and Department for Education requirements, the textbook goes some way to make cross-curricular links and build upon the breadth of the Key Stage 3 curriculum. As well as this, both historical and social contextual information is provided to ensure the extracts do not stand alone but are seen as part of the wider world in which they were produced or in which the pupils live.

In addition to specific sample answers and writing frames for the tasks in the textbook, this answer book offers a series of assessment sheets to help with the running of speaking and listening tasks, peer assessment and wider reading activities including the ISEB Reading Certificate.





Answers and writing frames



1 Growing up

It is expected that pupil answers may vary from the answers below. Pupils should not be penalised for not writing the answer word for word, especially for inferential questions, and anything that is sensible, accurate or reasonable should be rewarded.

Extended answers are written in note form to allow for flexibility in the analysis and there is guidance in brackets by the answers to help mark these.

[image: ]


George − Comprehension questions (page 11)


	1  Third person (1)

	2  A bright-pink bikini (1)

	3  On his bike (1)

	4  ‘clatter’ (1)

	5  True. The rattling bathroom door causes further tension. (1) [image: ]





Great Expectations − Comprehension questions (page 14)


	1  Pip (1)

	2  To show ‘disdain’ to someone is to act as though they’re unworthy / look down on them or show contempt / scorn / derision / treat them like they’re inferior. (1)

	3  Jacks (1)

	4  He has ‘caught’ the disdain and ‘contempt’ that Estella feels about him and he is starting to feel the same about himself. (2)




	5  a  Naïve (1) [image: ]





George − Writing questions (page 14)


	1  To learn about different aspects of life as a girl / to immerse herself in a different culture / to imagine she is living as a girl. (2)

	2  She found it by accident or by fate. / it was cheap. / it was the perfect size for magazines. / it had a zipper so it was secure and no one could see what was inside. (3)

	3  Onomatopoeias ‘clatter’ / ‘bang’ / ‘rattled’ create tension and make her jump. Punctuation in ‘Scott’s bike!’ – exclamation mark shows that from her perspective she’s shocked. Imagery in ‘The hair on George’s neck stood up’ / ‘as if Scott were rattling George’s heart inside her rib cage’ shows her physical reaction. (2 PEEAs) (4)





Great Expectations − Writing questions (page 15)


	1  Estella is rude and calls him ‘boy’ – doesn’t call Pip by his name. Can’t hide her feelings of ‘supreme aversion’. She is cruel – ‘when I knew she was lying in wait for me to do wrong’ / ‘calls the knaves, Jacks’ and humiliates Pip. She is clever and won the card game – ‘she beggared me’. (2 PEEAs) (4)

	2  The use of colour (white to yellow) shows age, also signifies purity and then decay of that purity. Vocabulary (‘decayed’ / ‘withered’) – like food or plants. Comparisons to death (‘shroud’ ‘corpse-like’ and ‘ancient burials’) – stopping time is like dying, no longer young but closer to death. (2 PEEAs) (4)

	3  Repetition of 'I think…' when Pip speaks, plus a lack of vocabulary, shows he is young. He is respectful to authority – elders (‘ma’am’ and ‘miss’) – terms of address show respect. He shows nervousness – shyness (‘stammered’) when Miss Havisham speaks to him directly. Narrative perspective – ‘I knew nothing then…’ is spoken with hindsight and in past tense, showing it’s the past. Inexperienced because he only knows one card game. (2 PEEAs) (4)





Thematic focus (page 16)

Possible answers for completed table.




	How and why do the characters feel pressure to behave in a certain way?
	Who and what are the characters intimidated by?
	How do we feel about the characters as readers?



	Extract 1
	Extract 2
	Extract 1
	Extract 2
	Extract 1
	Extract 2



	Gender expectations
From magazines

From brother or family or friends

	Visiting grand house
Trying to impress

	Scott – older brother
The pictures in the magazine

	Miss Havisham
Estella

Feeling out of place

	Curiosity
Worry

Sympathy

	Sympathy
Worry








Extended writing questions (page 16)


	1  George – Introduction to protagonist. (10)






	 
	Evidence from text
	Explanation / Analysis



	Word choice
	
	•  ‘George picked up an issue from last April that she had looked through countless times.’

	•  ‘The bodies looked the same to George. They were all girls’ bodies.’

	•  ‘her new friends would love to braid.’


	
	•  Pronouns show the gender she truly feels; narrator is respecting her. Her name is gender ambiguous.

	•  Short sentences and repetition containing ‘bodies’ shows that she feels out of place in her own body.

	•  ‘new’ shows she wants things to change.





	Character’s actions
	
	•  ‘she had slipped the magazine in her jacket to look at later.’

	•  ‘She used it all winter, whether or not her lips were really chapped, and every spring she hid the tube from Mom’

	•  ‘as if Scott were rattling George’s heart’


	
	•  Hiding magazines suggests her true self is undercover too.

	•  Using the Chapstick replaces lipstick and hiding from Mom shows that she’s hiding how she feels from her family.

	•  Physically scared of her brother, which shows she thinks this is not something he’d be open to or happy about.





	Character’s thoughts
	
	•  ‘as if the universe wanted her to be able to store her collection safely’

	•  ‘she would fit right in, giggling and linking her arms in theirs.’

	•  ‘Her heart raced in her chest.’


	
	•  Believes in fate – a spiritual person.

	•  Wants to conform / be like everyone else she identifies with.

	•  The idea of wearing lipstick and being a girl really excites her.








	2  Great Expectations – What makes it a memorable scene? (10)






	 
	Evidence from text
	Explanation / Analysis



	Characters
	
	•  ‘I thought I overheard Miss Havisham answer – only it seemed unlikely’

	•  ‘she denounced me for a stupid, clumsy labouring-boy.’

	•  ‘I knew nothing then…’


	
	•  Three distinct characters meeting for the first time.

	•  Miss Havisham – unique and unusual, controls the situation, leaves questions for a reader.

	•  Estella – forced to play with Pip, rude and speaks her mind, not what we’d expect at that time.

	•  Pip – narrator, but speaking from a future point, already knows what happens to him later.





	Language
	
	•  ‘could have looked so like graveclothes, or the long veil so like a shroud’

	•  ‘said Estella with disdain’

	•  ‘Play the game out.’


	
	•  Mixture of dialogue and description.

	•  Vivid imagery.

	•  Repetition to emphasise character traits.

	•  Possible connotations of card game – game of life in Miss Havisham’s control.





	Structure
	
	•  ‘I played the game to an end with Estella’

	•  ‘come again after six days. You hear?’


	
	•  Playing the card game adds dramatic structure.

	•  Description of setting introduced within the card game – slows down the action.

	•  Pip is told to come back, signalling more will develop between these characters.








	3  Great Expectations – Retelling the story from Estella’s point of view. (10)






	Estella’s observations of Pip
	
	•  He is beneath her socially.

	•  She thinks he has no manners or social etiquette.

	•  She finds him annoying.





	Her feelings about Miss Havisham
	
	•  Does not understand why Miss Havisham has invited Pip to the house.

	•  Suspicious of her motives.

	•  Assumes she must be bored and needs entertainment.

	•  As Estella is looked after by her, she will not argue with her.





	Whether she would like to see Pip again or not
	Yes:

	•  His visits could benefit her.

	•  Someone to play cards with.

	•  She is quite lonely.

	•  It entertains Miss Havisham.



No:


	•  Waste of her time.

	•  Won’t benefit her and she will just be mean to him.

	•  Distracts Miss Havisham from her.











‘Blackberry Picking’ − Comprehension questions (page 18)


	1  Summer (1)

	2  A ‘clot’ and a ‘knot’ (2)

	3  Personification (1)

	4  To stock or store something up, usually something precious (1)

	5  Crying (1)





‘Blackberry Picking’ − Writing questions (page 19)


	1  Similes such as ‘hard as a knot’ – can imagine shape and ripeness. Sensory description in ‘taste was sweet / like thickened wine’ – we can imagine it as a reader. Metaphor or personification in ‘summer’s blood’ – the human comparison makes it seem alive. (2 PEEAs) (4)

	2  Onomatopoeias ‘scratched’, ‘tinkling’ – noises of the experience. Listing in ‘Sent us out with milk cans, pea tins, jam-pots’ shows how many places they go and see. Vocabulary in ‘Our hands were peppered’ makes it easy for the reader to picture – pepper sharp taste. Alliteration in ‘bleached our boots’ creates sounds of experience. Assonance in ‘blobs burned’ describes the sumptuousness of the berries. Repetition of collective noun ‘our’ shows it is a shared childhood experience with family. (2 PEEAs) (4)

	3  Language: the first stanza contains soft, sensory description and the second stanza contains harsher vocabulary. Structure: the first stanza is regular iambic pentameter and the second stanza is irregular as things start to go awry. Shorter second stanza, over quickly, spends longer on the positive experience. Tone in the first stanza is optimistic, excited, energetic and idealistic but in the second stanza is disappointed, with a sense of injustice and inevitability of time moving forward. (3 PEEAs) (6)





The Life and Times of the Thunderbolt Kid − Comprehension questions (page 21)


	1  Bergen (1)

	2  The jungle gym is personified as ‘awfully large and menacing’, giving it human qualities. Having just fallen off and been hurt, it’s almost as if the jungle gym has done this to Billy personally. (2)

	3  New (1)

	4  Delivery driver / postperson is first to find Billy: he is checking the address / has a hat / uniform / clipboard. (2)

	5  To hang out the washing (1)



[image: ]



Writing task (page 23)

Here is an example of what the narrative may look like. Pupils should and can develop their ideas further and do not need to stick rigidly to the writing frame. (For the full writing frame see page 10.)



[image: ]

It was the day I would play in the netball tournament to end all netball tournaments. We were down to the final four teams and it was going well. We were playing King Edward’s and I was marking Lavinia C in the centre position. (Who knew there would be two Lavinias in one team?) The two semi-final games were going on simultaneously and our greatest rivals, St John’s, were on the other pitch but we were not intimidated.

Friends, teachers and parents were cheering from all sides as Jenny soared through the sky to score. In a final flourish, she swept her long blonde hair back when she landed and took a moment to take it in. We still had a quarter left but we were on the front foot. We were home free. We were going to the finals.

We swapped ends for a final time. I smiled at Lavinia C. She stared back. Fair enough, I thought, I’d be annoyed too. If only I’d noticed the twinkle in her eye after the whistle went but the ball was in the air. She knew exactly what swapping ends would mean, especially in the afternoon of an autumnal day when the orange sun was low in the sky. I knew I did not like the name Lavinia.

I looked up, reaching with all my might, keeping my eyes on the circular prize. The ball eclipsed the afternoon sun and I was thrown as I stared doggedly at it; perhaps sunglasses would have been an idea. But I caught it. Brilliant.

Looking around intently and furtively, I realised the imprint of the sun/ball eclipse was left on my retinas, but I wasn’t worried: my teammates were basically communicating via telepathy at this point, we were so close. I had three seconds to pass so I went for it with an aggressive chest pass. Only the telepathy hadn’t worked this time, and the ball that I had passed to Lizzie (a reliable wing attack, if a little lacking in personality) bounced away with three lonely, hollow thuds. Thud. Thud. Thud.

Then I heard the shouting. I’d been so caught up in the moment, the winning, I hadn’t noticed. They were shouting my name. But not cheering my excellent pass. In fact, everyone was shouting at me.

“Sophie! Wrong ball, Sophie! Wrong ball!”

Slowly the flashing imprints were leaving, and clarity came (in more ways than one). The whistle I’d heard and the ball I had so determinedly caught, then passed was in fact the ball from the other semi-final. I had played around 30 seconds of full throttle netball entirely by myself as my teammates, rivals and spectators looked on, speechless.

Lavinia C sidled up to me and said, ‘There’s always next year.’

[image: ]






Marking guidance




	What the examiner will be looking for…
	Examples
	Marks / 25



	Ideas, structure, form and voice
	
	•  Content is focused on the task; clear scene-setting

	•  Follows conventions of form

	•  Clear purpose, i.e. to tell a humorous story

	•  Clear and effective structure, using paragraphs and connectives

	•  Appropriate use of register, tone and perspective



	
	•  ‘It was the day I would play in the netball tournament to end all netball tournaments.’

	•  ‘Then I heard the shouting.’

	•  ‘I was marking Lavinia C… (Who knew there would be two Lavinias in one team?)’



	15



	Spelling, punctuation, grammar and expression
	
	•  Accurate spelling

	•  Range of sentence punctuation

	•  Variety of sentence structures and lengths

	•  Wide-ranging and appropriate vocabulary

	•  Use of language techniques, i.e. devices to create humour

	•  Same tense throughout



	
	•  ‘but I wasn’t worried: my teammates were basically communicating via telepathy’

	•  ‘But I caught it. Brilliant.’

	•  ‘intently and furtively’

	•  ‘Thud. Thud. Thud.’

	•  Past tense in this case


	10








Writing frame


Narrative: Autobiographical episode



[image: ]

Beginning: The build-up

Narrative hook.

Set the scene.

Lull the reader into a sense of normality and that everything will be fine!

 

[image: ]






[image: ]

Middle: The event

What happened – main part of episode.

Add lots of detail.

Give reactions to the event.

 

[image: ]






[image: ]

Ending: The punchline

What happened afterwards?

Add a plot twist to subvert expectations.

Ending with a rhetorical question or a short sentences could be helpful.

 

[image: ]
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