
[image: ]



[image: ]


[image: ]

PHOTOGRAPHY BY

DOROTHY LITTELL GRECO

MARILYN NOLT

SAM OGDEN

JANICE FULLMAN


[image: ][image: ]


Many of the designations used by manufacturers and sellers to distinguish their products are claimed as trademarks. Where those designations appear in this book and Da Capo Press was aware of a trademark claim, the designations have been printed in initial capital letters.

Copyright © 2001 by T. Berry Brazelton, M.D. and Joshua D. Sparrow, M.D.

All rights reserved. No part of this publication may be reproduced, stored in a retrieval system, or transmitted, in any form or by any means, electronic, mechanical, photocopying, recording, or otherwise, without the prior written permission of the publisher. Printed in the United States of America.

Cataloging-in-Publication Data is available from the Library of Congress

ISBN-13: 978-0-7382-1300-2

Da Capo Press is a member of the Perseus Books Group.

Find us on the World Wide Web at http://www.dacapopress.com

Da Capo Press books are available at special discounts for bulk purchases in the United States by corporations, institutions, and other organizations. For more information please contact the Special Markets Department at Perseus Books Group, 11 Cambridge Center, Cambridge, MA 02142 or email jmccrary@perseusbooks.com

Text design by Jeff Williams

Set in 11-point Times by Perseus Books Group

First paperback printing, September 2002

10


This is book is dedicated to Dr. Brazelton’s grandchildren, and to Dr. Sparrow’s wife and children.


acknowledgments

We would like to acknowledge the tremendous contribution of our mentor and editor, Merloyd Lawrence. She has prodded, edited, and supported us through this process.

Thanks also go to Brian Smith, Susan Ivey, and Kurt Werthmuller, who faithfully typed the manuscript.


contents

Acknowledgments

Introduction

   One     THE YEARS FROM THREE TO SIX

[image: ]

        1    Three Years Old: What I Do Matters

               On the Playground

               Temperament

                    A “Difficult Child”

               Learning

                    Curiosity

                    Gender Differences

                    Language and Speech

                    Time and Space

               Moral Development

                    Empathy

                    Aggression: Fighting, and Biting

                    Discipline

                    Temper Tantrums

                    Discipline Guidelines

               Relationships: Building a Family

                    The New Baby: Parents’ Issues

                    A Potty-Training Problem

                    The New Baby: A Sibling Adjusts

                    Turning from One Parent to the Other

               Independence and Separation

                    Childcare

                    Preparing for Separations

                    Blankets, Loveys, and Thumbs

                    Reunions and Rituals

                    Mealtimes

                    Sleep Problems

               Three, and Beyond

        2    Four Years Old: New Power, New Fears

               Halloween Party

               Temperament

                    Individual Differences

                    Learning Self-control

                    A Setback Becomes an Opportunity

               Learning

                    Magical Thinking: Making Room for the Real

                    Cops and Robbers, Witches and Queens

                    Imaginary Friends

                    Make-believe

                    Curiosity About Differences

                    Gender Differences

                    Sexuality

               Moral Development

                    Lies and Fantasy

                    Stealing

                    Aggression, Anger, Fears

                    Learning Limits

                    Discipline Guidelines Revisited

                    The Beginnings of Conscience

                    The Rewards of Manners

               Relationships: Building a Family

                    Helping

                    Making and Giving

                    Grandparents

                    Sibling Rivalry

               Independence and Separation

                    Turning from One Parent to the Other

                    The Need for Both Parents

        3    Five Years Old: Who I Am Matters

               Birthday Party

               Temperament

                    A Vulnerable Child

                    A Confident Child

                    An Active Child

               Learning

                    Nightmares and New Fears

                    Farewell to a Fantasy

                    Make-believe

                    Games

                    Play and Healing

                    Imaginary Friends

                    Sexuality

               Moral Development

                    Living with Angry Feelings

                    From Self-awareness to Empathy

                    Discipline

                    Stealing, Lying

               Relationships: Building a Family

                    Helping

                    Self-esteem and Praise

                    Turning from One Parent to the Other

                    Parents and Gender Roles

               Separation and Independence

                    Standing Up to Teasing

                    Belonging to Kindergarten

        4    Six Years Old: Entering the Real World

               The First Day of First Grade

               Temperament

                    An Active Child

                    Identifying Hyperactivity

                    Calming an Active Child

                    A Vulnerable Child

                    A Child Who Copes

                    An Outgoing Child

               Learning

                    Gender Differences

                    Reading and Writing

                    From Support to Self-Motivation

                    A Learning Disability

                    Challenge and Opportunity

                    The Costs of Learning

                    Birds and Bees Again

               Moral Development

                    Aggression and Self-esteem

                    Cheating

                    Why Is It Tattling If I Was Supposed to Tell You?

                    Stealing

                    Learning About Right and Wrong from Siblings

                    A Child Who Copes

               Building Relationships: Making Friends

                    First-Grade Friendships

                    A Parent’s Role in Children’s Friendships

               Independence and Separation

                    “Just a Few Days”

                    Do Guinea Pigs Go to Heaven?

                    A Grandparent’s Death

                    Self-esteem in First Grade

                    Steps into a Larger World

   Two     FACING CHALLENGES AS A FAMILY

[image: ]

               Adoption

               Asthma

               Attention Deficit Hyperactivity Disorder (ADHD)

               Birth Order

               Childcare

               Chores and Allowances

               Computers

               Differences

               Disabilities: Children’s Questions and Reactions

               Divorce

               Families of All Kinds

               Food and Food Problems

               Grandparents

               Habits

               Home Schooling

               Honesty

               Humor

               Illness and Hospitalization

               Loss and Grief

               Manners

               Moving

               Sadness and Depression

               Safety

               Sensory Integration Dysfunction

               Sexuality

               Sleep

               Special Needs

               Speech Delays

               Swearing and Dirty Words

               Television

               Toilet Learning Problems Revisited

               Toys

               Working and Caring

               Resources

               Bibliography

               Index

               Photo Credits

               About the Authors


INTRODUCTION

Ever since Touchpoints: Your Child’s Emotional and Behavioral Development presented a map of child development during the first two years, readers have asked me to continue the map into the following years. This book extends the touchpoints concept through the crucial first-grade year. In writing this sequel, I have had the opportunity to work with a colleague, Joshua Sparrow, M.D., a child psychiatrist at Children’s Hospital in Boston, and have deepened my thinking and approach to children of these ages. It has been a rare opportunity to combine our approaches, and I hope that readers will see the benefits of our collaboration. Together we have had a great time exploring children’s development and potential for the future.
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The Touchpoints Concept

Readers of the first book found comfort in the knowledge that the regressions in behavior infants display just before a burst in development are healthy and constructive. It is reassuring to view periods of regression as an opportunity to reorganize in preparation for an area of rapid development. Each new spurt in motor, cognitive, or emotional development is likely to be heralded by disorganization and regression in the child’s behavior; understanding these sequences of events and predicting them has proved helpful to those caring for young children.

We call these potentially vulnerable periods “touchpoints” because they present an optimal time for professionals to join with parents in understanding the child’s progress. Parents feel support when professionals point out the purpose of these disturbing periods; in this way touchpoints become a positive opportunity for cementing not only parent-child but also parent-physician bonds. This book addresses the predictable touchpoints in the years three, four, five, and six.

In recent years, at more than thirty sites around the country, we have been training caregivers in preventive healthcare settings and childcare centers to see these touchpoints of development as opportunities to deepen their relationships with parents. When caregivers can share distressing but hopeful moments, parents can feel more confident and enjoy their child’s development. The barriers of “gatekeeping,” or competition between parent and supplementary caregiver, are more readily overcome when caregivers reach out to parents with an understanding of the challenges a child faces as he or she grows. Touchpoints present major opportunities for communicating about the child’s temperament, the stage of development, and the special abilities or needs that help or hinder progress.

Touchpoints are based on a concept involving energy. If extra energy is needed to fuel a new, rapid development, where does it come from? For example, learning to walk is an expensive achievement; it demands all the forces the child can muster. At night, the child is up and down, crying out every three to four hours, hanging onto the crib rails. During the day, the child screams every time you don’t help. These determined efforts are constant and use up the family’s energy. The child is frustrated, angry, near the edge of temper tantrums night and day. But when he or she finally walks, everything changes. The child walks, walks, walks, arms wide and high, face lit up, with happiness, chortling with triumph, the goal achieved! Everyone can sleep again. Everyone relaxes and admires this great feat—after the house is baby-proofed anew.

Each new step in any line of development carries such a cost—and such a reward. If parents can anticipate their child’s touchpoints, worry about the regression and accompanying misery can be turned into excitement and appreciation of the child’s efforts to move forward. If parents can share these moments with caring professionals and relatives, they will derive greater enjoyment from the milestones. Their appreciation, in turn, transforms each step into a firm base for children’s belief in themselves and in their future. Children and parents feel empowered.
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Four Children

In this volume, we have imagined four children who reflect the range of temperamental differences. The concept of temperament, first proposed by Stella Chess and Alexander Thomas in 1951 and supported by subsequent decades of research, has flourished as a way of understanding each child’s individual differences. Temperament affects the way each child receives, digests, and reacts to important stimuli. It is a reflection of the way the child’s mind and body work to handle goals, dreams, and spurts in development—as well as the child’s response to nurturing and stressful events. Our four unique, fictional children respond to each touchpoint differently. We hope they represent a range of potential responses, and that they capture your child’s style, temperament, and way of reacting to the world. Your child might be a mixture of two or three of these, or you might find that none quite captures your child’s temperament. If you don’t find aspects of your child here, the omission is likely to reflect our shortcoming, not your child’s. But we hope that the four children we present will give you some insight into how children with great differences in temperament adapt to their worlds and learn. We also hope that each story conveys a sense of the wonder and excitement of growing up, as well as the vicissitudes and work of adjusting to each new step.

Billy, with his dancing curls and bright brown eyes, seems to be a born winner. When he enters a room, he is masterful. He looks around, watches long enough to size up the situation, and enters the conversation with a sure conviction that he should be a part of it. He shows his sensitivity to others, both in gestures and in words. His manners and his direct way of soliciting with voice and body language when he looks at another child or adult are infused with self-assurance. This approach tends to make him a leader. Other children almost immediately like him and choose to be with him. Adults love him, for his bright eyes shield a deeper sensitivity that he demonstrates whenever events summon it.

In his second year, Billy witnessed an abusive father and a struggling, depressed mother. Mrs. Stone has since remarried; her new husband is a wonderfully caring man who stepfathers Billy as if he were his own. Both parents are white, middle-class Americans. When Billy is three, a new baby sister, Abby, is born. We will watch as he adjusts to her and learns to be both competitive and caring in his responses to her. Their relationship can be a bellwether as to Billy’s emotional state, for his eyes grow sad when he is anything but loving toward Abby. At times, the hurt he still feels about the loss of his own father lingers just below the surface. Billy is athletic and coordinated. He is bright and enjoys school, where he assumes responsibility in helping the teachers hold the other children’s attention and maintain order. He commands respect from his classmates.

Billy is in many ways a healthy, appealing, typical boy. His attempt to handle his aggression, his fears, and his sensitivity rooted in early experience gives him broader dimensions. Everyone wants a Billy!

Minnie is a lively, active child, on the borderline of hyperactive. As she charges toward her goals, she can appear somewhat insensitive to others around her. These are largely motor goals, and she is a competent, fearless athlete, which delights her father. Mr. Lee (an Asian man and an athlete himself) and Minnie have a devoted, devouring relationship. Minnie’s mother (Caucasian) finds Minnie difficult. Mrs. Lee has felt from the first that Minnie never seems to need her. Minnie’s older sister (five years Minnie’s senior), May, has always been close to her mother. She was easy, “feminine,” and she made Mrs. Lee feel irreplaceable. Mrs. Lee’s own sisters excluded her as a child, and Minnie revives this feeling in her mother. Boys like Minnie, but she has to struggle to be accepted by other girls. Her intense attachment to her father seems to offer her enough support. Mrs. Lee worries about Minnie’s adjustment to school and wonders whether her daughter’s teachers will also find Minnie remote and driven. As Minnie exuberantly confronts first grade, we see her gravitate toward sports and gradually adapt to the rules and requirements of school.

Minnie’s assertive, energetic nature will be a great asset as she learns to channel it into schoolwork and athletics.

Marcy is a tall, graceful and outgoing child. She is African American, with a close-knit, supportive family. Both parents work and are successful. Marcy’s quiet, sensitive older brother, Amos, is very different in temperament and he has worried his outgoing mother. Marcy expects to be accepted, and she is popular with her peers. She engages other outgoing children (Billy is one of her friends) and she is quietly sensitive to Tim, a shy child. As an African-American child growing up in a community where she is in the minority, Marcy will have to face the responses of other children to differences in her hair and skin color.

To get her way, Marcy is actively demanding. But sometimes she is frightened when she succeeds. In learning to curb her demands, Marcy turns to her imaginary friends to help her. In first grade, Marcy becomes her teacher’s favorite. It comes as a real surprise, however, when the teacher announces to Mr. and Mrs. Jackson that Marcy has a learning difficulty. No one could have predicted this, and both she and her parents are shaken by the news. After a period in which they are all raw and vulnerable, they muster their resources. Marcy is strong and not easily undermined. Her charm, resilience, and leadership help her face all obstacles.

Tim is a shy, quiet, highly intelligent child. He is easily overwhelmed, especially in a social setting. He tries to isolate himself in his mother’s lap, and he is dependent on his thumb and blanket. Tim’s older brother, Philip, teases him and is ashamed of him when among his own peers. Tim’s father has had a difficult time understanding and accepting Tim, but they eventually become closer through computer games. Tim is so bright that his father is not always able to beat him.

Tim works valiantly to overcome the almost overwhelming pain that social situations cause him. His mother hovers and risks exacerbating his vulnerability as a frightened child who cannot fit in with his peers. But Billy’s and Marcy’s acceptance of Tim and his personality pave the way for his entry into the school group.

Tim senses that he is a disappointment to his father and brother. His mother responds instinctively to his needs, which helps him tolerate his interactions with the world. When Tim is three, Mrs. McCormick goes to work; Tim has to adjust to separation and to fitting in with other three-year-olds. With the help of a similarly shy child, he learns to adjust to a group of peers as he sits watching on the sidelines. Tim learns to participate visually, not motorically. He, too, has an imaginary friend, who becomes the repository of his feelings after such an effort.

Tim’s father’s pride in Tim’s strong intellect helps Tim begin to feel he can manage with less help from his mother. Because he already knows how to read by the time he enters first grade, his classmates are impressed, especially Billy. The two form a wonderful friendship, bolstering one another and exchanging strengths. Tim’s devoted parents and his evident academic skills form a firm base for future self-confidence.
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Individuality from the Beginning

Our insights into the individuality of small children derive from work with newborn babies and from the Neonatal Behavioral Assessment Scale. In newborns we can observe states of consciousness that cover the adjustments we all make, even as adults, physiologically and psychologically. Our responses to our environment are dependent on which state we are in. Babies’ temperaments are demonstrated by their abilities to maintain and circulate through these states. The capacity to take in and use stimuli from the world outside is correlated with certain alert states in infants and children. Each baby and child has a threshold below which he or she can receive, assimilate, and respond to stimuli and experiences. Above this, the child may be unavailable. Too far above the threshold, the child may be overwhelmed. This threshold varies—from the low threshold of a fragile child (such as Tim) to a high threshold with a driven child (such as Minnie). Recognizing and respecting this threshold becomes a crucial task for parents; otherwise, either life events can be too overwhelming or children may seem hard to reach. Thresholds may shift over time, but remain individual.

Individuality in temperament is not simply genetic; many environmental variables shape experience, and experience shapes temperament. Nature and nurture are rarely separable. Genetic endowment is already shaped by intrauterine experiences: nutrients, drugs, maternal health, infections, and other factors that affect the parent also affect the developing fetus. The newborn’s behavior is thus not simply genetically determined, but has already been shaped by the early environment. Parents must adjust to an individual temperament that has been formed both by genes and experience.

The balance between nature and nurture shifts as the child grows older. In the first two years, biological forces strongly influence many of the child’s accomplishments. Many of these accomplishments, though far from all, involve visible (sitting, standing, walking) or audible (talking) developments that are based, at least in part, on motor activity. Although the child masters obvious skills like these in the next few years (riding a bike, tying one’s own shoes), others are subtler and take place in the child’s thoughts and feelings. The greatest surge in brain cell interconnections occurs in the first two years and continues at least through age six, leveling off by age ten, according to our current understanding of brain development. Nonetheless, the touchpoints of ages three through six are perhaps somewhat more subject to influence by other forces, and as a result show greater variability. It is true that some children walk first, others talk first. For children ages three to six, though, the specific sequence of achievements is likely to be even more individual. External factors, such as the birth of a sibling, the influence of an older sibling, or the return of a parent to the workforce, are bound to affect the timing and course of the touchpoints during these years. A family’s evolution depends on an intricate interweaving of each member’s developmental steps, the reorganization they require, and the energy they bring.
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Ghosts from the Nursery

As intense, passionate parents engage with their growing child, they will attempt to set up an environment that is sensitively nurturing to the temperament and individuality of their child. As they do so, their own past experiences begin to influence their responses. Whenever parents feel besieged or anxious about a small child’s behavior, it is time to reflect upon the ghosts from their own nursery. The term ghosts from the nursery was used by Selma Fraiberg and others to capture important experiences from the past that can dominate parents’ behavior. These ghosts influence the biases and approaches of the parents. These are experiences the parents had with their own parents, or with past challenges reminiscent of the one they now find themselves facing with their own child. Biases dominate our behavior much more completely if we aren’t aware of them. Bringing them to consciousness gives us a choice: conform to the bias or resist it. Ghosts from each parents’ nursery differ from each other. They had better be faced openly so each parent can support the other in such important areas as discipline, feeding, sleep patterns, and toilet training.
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Intent of the Book

In this second Touchpoints, we first take up those specific issues of child rearing in the years three through six that are a part of normal development. Sibling rivalry, crying, tantrums, waking at night, fears, getting stuck emotionally, lying, or bedwetting may take hold when parents attempt to control situations that really belong to the child. Often, these kinds of behavior are part of the struggle for autonomy. We suggest techniques that parents can adopt to remove themselves from the struggle and thus defuse it.

Parents become locked in battle with their children not because they don’t care, but because they care so much. As children explore the reactions of adults and struggle towards autonomy, they are bound to hit upon areas that are difficult for parents. When parents find themselves overreacting, the time has come to pull back and to reconsider the reason for the tension associated with the child’s behavior: Is it appropriate for the child’s developmental stage? What is the hidden message behind the behavior? Does the behavior represent the child’s struggle with an emerging developmental competence? In other words, a parent’s first job is to understand the child; then, parents can reevaluate their own reactions. Once they have done so, they are in a better position both to support the child and to set necessary limits. These issues are likely to occur in all families. If this book can help parents understand the underlying issues both for themselves and for the child, it will help families to avoid getting “stuck.”

The characters in Part I of this book are all composites. They are intended to typify the many children we’ve cared for over the years—as a pediatrician (Berry Brazelton) and a child psychiatrist (Joshua Sparrow), but are not based on any single child. The observations are our own. The ideas of development beyond touchpoints are drawn from many scholars (Freud, Erikson, Benjamin, Winnicott, Piaget, Fraiberg, and many more recent ones). The parents, teachers, and caregivers in the book have, for the most part, been portrayed as responding optimally. We hope they serve as role models, but without setting unattainable expectations for parents.

In Part II, topics appear in alphabetical order; they are either perennial concerns or current issues raised in urgent tones by the parents we see in our offices and whenever we speak to groups. The topics are discussed in the context of the touchpoints theory of development. These sections are written for parents who see themselves or their child at risk of becoming mired in a particular difficulty. They are intended to help families find their own solutions and strengths and avoid becoming locked into destructive patterns or incapacitating anxiety. None of the individual sections—such as those on depression, developmental disabilities, or speech and hearing problems—are meant to be comprehensive. They are intended only to help parents distinguish between normal variations in behavior and problems that require expert help.
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